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• Located in the inner northern suburbs of 
Melbourne. 

• Enrolment is approximately  520 students.
• The school offers Italian from Prep to Grade 6 

in a time allocation of  60 minutes per week 
over the course of the year.

School Context –
Coburg West Primary School 



What is CLIL?

CLIL  is  an “umbrella 

term...(which) encompasses any 

activity in which a foreign language 

is used as a tool in the learning of a 

non-language subject in which both 

language and subject have a joint 

role” (Marsh 2002:58 cited in 

Coyle 2006, p.2)
Coyle, D. (2006) Content and Language Integrated Learning: Motivating 

Learners and Teachers. Scottish Language Review, 13, 1-18). 



MAIN FEATURES OF CLIL –

THE 4 CS



Main Features  of CLIL
Language Triptych



Why introduce CLIL?
• The desire to motivate and engage our 

students in the study of Italian.
• To enhance student learning outcomes. 
• To address the challenge of making language 

learning relevant and meaningful to our 
students.

• To promote Italian learning throughout the 
school community as a whole.

•My initial introduction to CLIL was at a

Leading Languages Course in 2014 presented 

by A/Prof Russell Cross from the University 
of Melbourne. 



CLIL makes language relevant. 
Students are likely to learn more if 
they are not simply learning 
language for language’s sake but 
using the target language to learn 
content.

CLIL also develops learning and 
thinking skills.

Why  introduce CLIL?



The Challenges
• Time allocation provided by the school for 
the teaching of Italian (timetabling).

•Developing and locating relevant CLIL 
resources. 

• Gaining the support of school leadership.
• The use of only Italian in the classroom to 
deliver the entire lesson. 

• Addressing learning differentiation of 
students.

• Finding time to collaborate with colleagues 
to plan, develop, write and evaluate CLIL 
units of work. 

• Designing rich assessment tasks. 



What we decided to do 
• to ‘start small’ as an initial  CLIL project by 

only targeting Grade 3 and 4 with one unit 
of CLIL.

• to bring on board the school leadership 
team  and generalist classroom teachers to 
recognise the potential  benefits  of CLIL 
and support it.

• to inform parents that we were 
introducing a CLIL methodology of 
teaching in Italian and our reasons and 
expectations for it. 



What we decided to do (continued) 

• to develop a CLIL Geography/Maths -
Italian unit of work at the Grade  3 and 4  
level, and evaluate its effectiveness at 
improving student learning outcomes 
and engagement.

• to create the potential to extend the 
CLIL project to other year levels in the 
school. 



What we decided to do 

(continued).
• to collaborate with another school (Malvern 

Primary) to share resources and work 
together on the same  CLIL project. 

• to use CLIL as a vehicle to raise the profile of 
the Italian language in the school community 
(e.g. via  newsletters/letters to parents, 
audio-visual presentations)

• to link student  learning outcomes in CLIL 
units to the Whole School Strategic Plan.



What we aimed to do with the 

first CLIL Unit
• To provide relevance to  student learning; as the unit 

looked at the features of the students’ immediate 
school environment and their sense of place and space. 

• To greater engage students and to enhance their 
learning as part of their Italian experience. 

• To build confidence in the students to use the Italian 
language in a meaningful context.

• To provide a cultural component; whereby students 
would observe the reality of an Italian school (e.g.  Our 
Sister School in Milan, Italy) and compare it to their 
own school environment. 



What the unit would include

Content: Language:

• Observe and identify  their 
environment. 

• Engage in basic map reading 
skills.

• Understand  the use of 
cardinal points.

• Compare features of their 
school with those of an 
Italian school.

• Revision of previously learnt 
language.

• Language specific to map 
reading.  

• Language  related to 
directions and position.

• Language  specifically related 
to classroom instructions.

❖The 10 week Grade 3 & 4  level CLIL Geography/Maths -
Italian unit of work.















IMPLEMENTING THE CLIL UNIT

Week 1 - Introduction of the CLIL Geography/Maths 

Italian unit.
This included  language warm up activities and revision of 

known vocabulary and prior knowledge. 

The main focus of this week was an immediate content 

approach, whereby the students are introduced to a map of 

the school and the language associated with it.

Weeks 2 – 9 - Teaching the CLIL Geography/Maths 

Italian unit.
Initially, the focus here was on the classroom ‘space’ and then 

moved to the school environment; this introduced the cardinal 

points and basic map reading using a legend. The final focus 

was a comparison of their own school with an Italian school 

which formed the major part of the cultural component of the 

unit. 



IMPLEMENTING THE CLIL UNIT (cont)

Week 10  - Finishing off the CLIL Geography/Maths 

Italian unit

This lesson was a final assessment of student learning, with 

regard to content and student self-reflection. 

This also included the survey of student attitudes. This data 

was included in the overall evaluation of the project. 



HOW WE WENT ABOUT 

TEACHING THE UNIT. 
⦿ Pre-test.
⦿ Very thorough planning made lessons easier to 

deliver.

⦿ Clear learning intentions/ goals and success criteria  
for each lesson.

⦿ Constant reference to visuals/posters in classroom.

⦿ Constant revision of vocabulary at  start of each 
lesson throughout the unit.

⦿ Constant feedback to students very valuable.

⦿ Variety of delivery.

⦿Use of revision games to reinforce vocabulary

⦿Ongoing assessment through use of checklists, exit 
cards, rubrics, observation and feedback.

⦿ Reflective tasks.

⦿ Post-test.



cCCcCLIL Lesson in action 



cc
CLIL STUDENT INTERVIEWS  



The CLIL Classroom 





Visual display for unit on FORCES          

(CLIL Science/Italian)



EXAMPLES OF STUDENT WORK



TERM 4: EVALUATION AND CONCLUSIONS. 

Collection, collation and analysis of unit data including:

o Pre and post testing of student knowledge.

o Student assessment and feedback: - rubric outlining 

success criteria, checklists, oral and written responses 

to worksheets and tasks, student attitude survey, 

student/peer reflection activities, oral interviews 

(filmed), the filming of classes in action and anecdotal 

evidence. 

o Student surveys 

o CLIL teacher data – reflective journal, viewing of 

classroom videos, anecdotal evidence. 

o Leadership and generalist teacher feedback - any other 

anecdotal evidence. 

o Anecdotal evidence from parents.

• This data was extremely useful to inform us as to the 

success of the unit. 



WHAT DID WE LEARN FROM 

THE CLIL PILOT PROJECT?

CLIL works:

◼Data showed that students experienced 
success. 

◼Data showed that CLIL engaged students. 

◼Works within the context of a primary 
school.

◼Can be done in a lesson  of 60 min per 
week



WHAT DID WE LEARN FROM 

THE CLIL PILOT PROJECT?

CLIL works:

◼CLIL learning spaces can be set up and 
resources can be created in the school. 

◼Students were able to work 
collaboratively in small groups. 

◼Students who find the study of Italian 
challenging were more motivated and 
enthusiastic about participating in CLIL 
lessons. 



GR 3 AND 4 RESULTS 

FROM FIRST CLIL  

PILOT PROJECT 



PRE AND POST TEST



Some of our data. Pre-test and 

post test comparisons 



STUDENT SURVEY 







PHASE 2: INTRODUCTION OF CLIL UNITS ACROSS 

ALL YEAR LEVELS IN THE SCHOOL. 

Foundation Levels: CLIL  Science:  Living 

and Non-Living Things.

Grade 1 and 2: CLIL Science: Australian 

Animals and their Habitats. 

Grade 1 and 2: CLIL Mathematics: Time.

Grade 1 and 2: CLIL Science: Life Cycle of 

the Butterfly (starting 2021).



PHASE 2: INTRODUCTION OF CLIL UNITS ACROSS 

ALL YEAR LEVELS IN THE SCHOOL. 

Grade 3 and 4: CLIL Geography/Mathematics (map 

reading skills and directions).

Grade 3 and 4 : CLIL Science: Physical Forces-

Push and Pull. 

Grade 3 and 4: CLIL Science: The Life Cycle of 

Plants. 

Grade 3 and 4: CLIL Science: The Water Cycle. 

Grade 5 and 6: CLIL Science: The Solar System. 



Grade 5 and 6 Student Interviews



Conclusion:

The Rewards/Benefits of CLIL
• CLIL is manageable for teachers and students.

• CLIL is a different and innovative approach that works.  

• CLIL promotes more active student participation and 
engagement  (supported by evidence driven data).

• CLIL enhances student learning outcomes. 

• CLIL addresses the crowded curriculum in the school. 

• CLIL promotes second language learning in the school.

• CLIL supports the mainstream national curriculum.

• CLIL encourages greater collaboration between 
language teachers and generalist teachers. 

• CLIL makes second language teaching more rewarding 
and stimulating for both teacher and student. 


