“There’s no point in doing a good job if nobody else knows about it”:

Students’ extrinsic motivation, wellbeing, and success
Introduction. While many factors are thought to contribute to the students’ high levels of distress and dropout, intrinsic/extrinsic goals have rarely been assessed alongside these outcomes. Although intrinsic/extrinsic motives have generally been linked to positive and negative student outcomes (respectively), results relating to burnout and withdrawal intentions remain rare and are equivocal/discrepant (with most studies being limited to school students or single disciplines).

Aims. For further clarity, we assessed relationships between extrinsic/intrinsic motivation with multiple outcomes.
Methods. An e-survey was employed (2,451 students from 15 disciplines and 40 universities), and data was analyzed through PROCESS (to account for limitations of traditional mediation approaches).
Results. Results demonstrated that extrinsic motivation (i.e., a focus on external rewards; e.g., grades/recognition) was protective – being associated with lower levels of cynicism, exhaustion, depressive symptoms, and withdrawal intentions, and with higher levels of academic self-efficacy (all p < .001). In contrast, students who reported a sole/exclusive external motivation (e.g., “There’s no point in doing a good job if nobody else knows about it”) reported higher levels of burnout, depressive symptoms, and withdrawal intent, with lower self-efficacy (all p < .001). Furthermore, mediation through perceptions of instructor/peer recognition was found (sig. 95% CIs), and moderation analyses also demonstrated that the relationship between academic stress and exhaustion was exacerbated by this sole/exclusive extrinsic motivation. That is, individuals who saw no other purpose of their studies beyond receiving recognition were more likely to become exhausted from academic challenges. In addition, maladaptive perfectionism, overcommitment, and imposterism positively predicted this sole/exclusive extrinsic motivation, while adaptive perfectionism negatively predicted this motive (all p < .001). 

Discussion. This presentation will suggest ways to help ensure that extrinsic goals are not students’ sole/exclusive focus (e.g., by utilising effective instruction/curriculum). Further research suggestions (for linking different achievement goals to student wellbeing/dropout) will also be offered.
