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Introduction. Reflexivity involves critical self-awareness and reflection on how one's experiences, beliefs, values, and assumptions shape learning and practice. This conceptualisation underscores the temporal and developmental nature of human experience, where learning and growth are understood as an evolving process. Therefore, reflexivity enables pharmacology students to note their own responses to tasks, the people they interact with and events around them.
Aims. To develop the competence in pharmacology students to engage as reflexive practitioners by integrating personal experience with theoretical and disciplinary knowledge through their study units related to their site visits.
Methods. Students were introduced to three established frameworks for reflection: Borton’s (1970) process model, Gibbs’ (1988) Reflective Cycle, and Hollway and Jefferson’s (2000) approach to reflexive inquiry. Through these frameworks, students were encouraged to analyze ‘critical incidents’ or ‘significant events’ encountered during the site visits to laboratories, industry and hospitals. The sessions also incorporated journaling as a pedagogical tool.
Results. First-year students expressed enthusiasm towards reflexive training sessions; however, many reported that their limited practical and academic experience constrained their capacity to engage meaningfully with the reflexive process. By contrast, second-year students, encountering reflexivity for the first time, demonstrated greater resistance, suggesting that the process required a degree of preparedness that had not yet been cultivated. Across all cohorts, it became evident that students were largely unfamiliar with documenting reflective processes, with several indicating a preference for responding to structured, pre-determined questions rather than engaging in reflection and open-ended journaling. Nonetheless, following the sessions many students observed that listening to their peers’ reflections fostered a collaborative and supportive learning environment, which, in turn, facilitated deeper insights. 
Discussion. This first attempt at introducing reflexivity to undergraduate pharmacology is promising, however it requires further fine tuning. The next step is to address the limitation that have been identified and introduce hand- written reflections of their experiences which would better support the process of reflexivity.  Moreover, it is essential that students appreciate reflexivity not as a technique but as a mode of being—one that shapes their engagement with others and the situations they encounter. 
