Now Hear This – Trialling audio feedback for assessment. 
Introduction. Assessment is an aspect of education which many students dread.  Academics equally heave heavy sighs when facing a mountain of marking. Feedback tends to walk a fine line between effective guidance and critique of work which has wandered off-topic. Could traditional approaches for marking be amended to suit today’s connected cohorts? Brookfield (2015, pg. 187) points out the value of assessment, saying that clear evaluations are helpful and provide valuable guideposts for future work. Carless and Boud (2018, pg. 1315) equally suggest that to be effective, feedback should be appreciated and understood by students.  Yet evidence from studies such as the Student Experience Survey in 2019, according to the Quality Indicators for Teaching and Learning report (2020, pg. 20) indicate that students are not particularly impressed with feedback. Clearly, something else is desirable.
Aims. To determine if a trial of audio assessment feedback is a viable option for assignments. 
Methods. A small group of students (N=20) in a second-year business course were given audio feedback on their assessment. The remainder of group (N=60) in the same cohort received traditional, written feedback. Students were both internal and external. 
Results. As Carless and Boud (2018) suggest, feedback which is appreciated and understood is considered valuable by the receiver (pg. 1315). Brookfield (2017, pg. 188) recommends the use of ‘favourable, future orientation’ examples to indict specific examples of where work meets or exceeds performance expectations. The 20 students receiving audio feedback commented in SET responses that by hearing the marker make suggestions as to where it met or surpassed requirements and offered guidance for improvements, they felt more satisfied and felt a greater recognition of their work. The 60 students who received traditional written feedback focused on the grade rather than the feedback in SET responses. Challenges for final grades were noted in this group.
Discussion. Although this was a small trial of an alternate to traditional assessment feedback, to seems audio feedback may construct a more positive connection with students. Anonymity of markers is beneficial at times, however, in an era where affirmative experiences are promoted as a key aspect of university life; making an association through hearing lecturers speak directly to the individual could be a point of difference which transforms possibly dreaded academic tasks into a conversation about understanding, literacy and therefore - learning. The benefits? It’s faster to talk about a student’s work than it is to write it. Secondly, it also allows the marker to flip the feedback, by articulating positive aspects of the work rather than the less positive areas. Thirdly, how the feedback is said appears more helpful that what is said. Reflection: no student in the trial group receiving audio feedback on their assignment challenged their result, nor requested clarification. 
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