Academic Integrity Symposium HERDSA Conference 2021

Symposium chair: Dr Christine Slade, The University of Queensland

The aim of this Academic Integrity Symposium is to present recent research findings and practice learnings within the Conference Theme ‘Values, Justice and Integrity’.  University and independent higher education providers face increasing complexity and challenge in addressing newer technologically driven cheating practices. It is timely for HERDSA 2021 to facilitate opportunity for a collegiate discussion around this topic. The first part of the Symposium will be an update on two new research projects, with Dr Guy Curtis presenting the findings of a multi-institutional project that used an incentivised-truth-telling survey approach to examine the prevalence of commercial contract cheating. Dr Christine Slade will share about a students as partners research project investigating file-sharing sites and potential ethical pitfalls for students. Then, in the second part Guy will introduce the TEQSA academic integrity toolkit and then report on the effectiveness of using professional learning workshops for staff to build efficacy and awareness of academic integrity issues. In the last part, Christine will briefly outline the enablers for the development of a sustainable culture of academic integrity at an institutional level and then share learnings from one university’s approach to addressing student dishonesty in assessment.  Finally, there will be time for questions from conference participants and opportunity for peer discussion.


Part 1: New research on contract cheating and file-sharing.
Dr Guy Curtis, The University of Western Australia & Dr Christine Slade, The University of Queensland

Introduction. Contract cheating is a critical emerging threat to academic integrity in higher education. Contract cheating can occur or be facilitated by commercial ghost writers, file-exchange websites, and other means. In this presentation we report on two new studies that have examined file-sharing sites and the prevalence of contract cheating. 

Aims & Methods. The study of the prevalence of contract cheating surveyed over 4000 students from 12 institutions in Australia. An incentivised truth-telling methodology was used, which has been shown in other contexts to over-come limitations of standard self-report surveys. The file-sharing study was a student-as-partners summer research project that investigated the characteristic features of five commonly used file-sharing websites that encourage student use, using a case study methodology.
Results. The study of the prevalence of contract cheating suggested that the frequency of students engaging in commercial contract cheating is around three times higher than reported in standard anonymous self-report surveys. The file-sharing study suggests the individual file-sharing websites have distinguishing features that are attractive to different cohorts of students, however, all websites engaged in multiple persuasive tactics to entice new users and draw them into trials or subscriptions to further embed the users into services.
Discussion. The results of the contract cheating study suggest that although contract cheating is a behaviour engaged in by a minority of students, the prevalence is still significantly higher than previous estimates have suggested. The file-sharing study found that the usage by students proved more difficult to define and address because of the ethical ambiguity they present, thus creating policy challenges for institutions as to what is benign use or academic misconduct.

Part 2: Evaluating the TEQSA nation-wide academic integrity workshops and an introduction to the academic integrity toolkit.
Dr Guy Curtis, The University of Western Australia, Professor Tracey Bretag, University of South Australia, Dr Margot McNeill, TAFE NSW & Dr Christine Slade, The University of Queensland

Introduction. In 2019, TEQSA commissioned a team of academic integrity experts to design and present 21 workshops across Australia with the aim of increasing academic integrity knowledge and building a culture of integrity across the higher education sector.  In addition, the team developed an academic integrity toolkit that is publically available on the TEQSA website.

Aims. For the workshops, we sought to investigate whether a three-hour workshop would make a measurable difference to workshop participants’ awareness of academic integrity issues and their confidence in their own institutions’ practices.

Methods. Three-hundred-and-forty-two (342) workshop participants completed pre-workshop and post-workshop surveys on their awareness of academic integrity issues and their confidence in their institutions’ academic integrity practices (a response rate of about 80%). 

Results. Overall, in the post-workshop surveys the participants expressed significantly increased awareness about the Model Statement of Commitment to Academic Integrity, academic integrity research, and ways to promote academic integrity. In addition, the participants expressed increased confidence in their institutions’ risk-mitigation strategies and staff members’ ability to detect contract cheating. However, these results were moderated by institution size, institution type (university vs. independent higher education provider), and the workshop participants’ roles within their institution. In addition, participants did not express increased awareness of their own institutions’ academic integrity policies. Moreover, participants expressed no change in their confidence that their institutions were implementing best practice in responding to contract cheating, and they expressed no change in their confidence that technology adequately supported academic integrity within their institutions. 

Discussion. The evaluation data strongly indicates that even a short workshop such as the one conducted by the TEQSA team can make a difference to participants’ understandings and knowledge. We conclude that this type of focused and evidence-based professional development can make an important contribution to advancing a culture of academic integrity across the higher education sector. In addition, we will introduce and outline the toolkit. 


Part 3a: Creating a sustainable institutional environment for academic integrity.
Dr Margot McNeill, TAFE NSW, Dr Christine Slade, The University of Queensland, Professor Tracey Bretag, University of South Australia, Dr Guy Curtis, The University of Western Australia.

Introduction. Promoting and maintaining academic integrity is fundamental to the success and credibility of higher education globally. The model proposed stresses the importance of aligning structures, functions, and activities of an educational institution to create a culture of academic integrity.

Aim & Method. This presentation provides an overview of the model for creating a sustainable institutional model for academic integrity presented in the TEQSA national academic integrity workshops (2019). Key risk mitigation strategies are highlighted to narrow the gap that can sometimes exist between an institution’s strategic goals and the reality of the student and staff experience. 

Results and Discussion.  Addressing academic integrity across an institution requires a holistic approach, including a robust policy framework, processes to monitor and drive enhancements, support for the education of students and staff, assessment design that engages learning and strengthens the identity verification of the author, and the use of suitable technologies. The model of sustainable change is itself designed to be adapted to the diverse institutional contexts of higher education providers. 


Part 3b: Developing an institutional-wide academic integrity approach at a large metropolitan research-intensive university. 
Dr Christine Slade, Institute for Teaching and Learning Innovation, The University of Queensland 
 
Introduction. The recent national TEQSA academic integrity workshops confirmed that higher education institutions face similar academic integrity issues and representatives are eager to contribute to peer discussions and to share potential responses.

Aim. This case study offers the learnings from one university’s response as a contribution to the sector’s collective knowledge base and to stimulate further discussion about implementation strategies.  

[bookmark: _GoBack]Methods. Iterative discussions between the author and numerous stakeholder groups across the university produced critical reflections and learnings. Sector research findings and wider examples of ‘best practice’ were also influential. Collaboration across departments and focus on delivering the recommendations of the Academic Integrity Plan has made consolidation easier. 

Results. This academic integrity approach included governance considerations, such as revision of policies and procedures, assessment re-design principles, the provision of new customised educative modules for students and staff, a suite of new resources, and additional detection software and professional development for academic integrity officers.

Discussion. Taking a holistic approach highlighted the challenges of undertaking such an initiative. For example, facilitation of engagement and communication amongst all stakeholder groups while keeping track of accountabilities, the decision-making processes involved in establishing compulsory educative student modules, that have a consequence, and conversations around identity verified assessment with hurdles for some assurance of authentic student authorship. The learnings gained inform a university-wide campaign around the importance of academic integrity and the rollout of complementary initiatives.
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