What do students understand ‘care’ from teachers to encompass?

Introduction. In March 2020, students in a first-year core teacher education unit at the University of Sydney had to suddenly transition from face-to-face to fully online learning, with a COVID-19 case detected in one of the unit’s tutorials. The teaching team recognised the pressure of this uncertain situation, particularly on newly-arrived international students, and immediately devised ways to make the transition easier. 
Aims. This showcase shares the results of a survey which asked students to describe their experience of transitioning to fully online learning, indicating that perceived ‘care’ was an important factor for effective student transition.  
Methods. A short survey with 16 questions was posted on the unit’s Canvas site. A total of 32 out of nearly 400 students in the unit responded. Content analysis of the open-ended qualitative responses was conducted (Elo & Kyngäs, 2008).  
Results. Students indicated that they were experiencing a range of feelings and emotions but that ‘care’ from the teaching team eased their transition. What is important is what the students understood ‘care’ to entail. From the analysis of the qualitative responses, ‘care’ by the teaching team was entailed in the following strategies: the provision of synchronous Zoom sessions to prevent students from falling behind, opportunities for student interaction, online recorded lectures, leniency, quick marking, modifying assessments, tutor positivity, and acknowledgement from the teaching team that students were going through a challenging time.  
Discussion. Previous studies have shown that if students believe that their teachers are caring for them, they are more likely to engage with the class (Teven & McCroskey, 1997) and exhibit higher levels of self-esteem and well-being (Lavy & Naama-Ghanayim, 2020). This small-scale study contributed to this line of research by illustrating what ‘care’ encompasses for students and what strategies can be adopted to exhibit care for the students. 
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