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Overview

 We have developed and implemented a suite of
virtual reality simulations for teachers to build g ot s i
capacity in risk-free environments. 3 P S teugrersomo gt

* The simulations involve real students in real
classrooms and support development of
classroom management as well as strategies
for interacting with colleagues and the school
community.

* We see possibilities for these outcomes to be
shared with educators across the range of
experience and contexts to build the capacity to
support all learners in our changing
classrooms.
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Impetus

« Classroom and behaviour management cannot be taught without practice, but practice cannot
occur without risk. To move from theory to enacted practice, cause and effect must be explored.

* Pre-Service Teachers only have the chance to develop their behaviour management during
short bursts on their placements.

« Early Career Teachers only have the chance to develop their skills once they are already in the
classroom and grappling with competing priorities.

Our learners need well-managed classrooms that create the conditions for learning to ensure:

« That challenge is not compounded by weak classroom management (Cartledge & Kourea, 2008)

« That routine and predictability is part of the classroom culture (Myers, Freeman, Simonsen & Sugai, 2017)
« The development of self-regulation (Rowland, Bullard & Harris, 2023)

« Strong student-teacher relationships (Roorda et al., 2011)
« Enhanced classroom safety and psychosocial wellbeing (Wang & Degol, 2016)

The effect of a poorly executed classroom management strategy for a learner with additional learning rights can be
monumental.
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Impetus

« Data gathered from 65 Pre-Service and Early Career Teachers

across 2024 revealed

* The biggest obstacle to their self-efficacy and perceived success as
practitioners was behaviour management and reported managing Anticipation N
lesson beginnings, group work, and escalated students as their
most feared occurrences.

* Praxis shock is well-established in the literature and highlights the Fppastn
disconnect between theoretical ideals and the realities of the
classroom experienced as teachers emerge in the profession
(e.g. Ma, Chutiyami & Nicoll, 2021; Romano, 2006; and Vicek &
Sedova, 2029).

« Praxis shock has been linked to burnout, reduced job- T mm—
satisfaction, and attrition (e.g. Kelchtermans and Ballet, 2002;
Ballantyne, 2005, 2007; Hong, 2010; Skaalvik and Skaalvik,
2010).

Survivial Reflection

Disillusionment
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Problems of Practice

What is a problem of practice or troubling pattern / trend that is
emerging in your context?
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Solving the Problem

Supported risk-
taking allows
teachers to build
capacity

Simulation in
immersive
environments
provides an
effective method
for developing a
pedagogy of
courage

Improved self-
efficacy can
combat praxis
shock and
thereby improve
retention within
the profession

Evidence Basis

Phase of Planning /Evidence Consulted

mplementation
Form
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The Simulations

Each scenario involves a ‘Master Scenario’ that simulates a situation reaching its zenith. At the conclusion of the Master
Scenario, three possible strategies become available for selection. Each strategy has been developed to explore the cause and
effect of teacher action and are variably effective in addressing the behaviour.

Each master
scenario and
option is
research
based

Recently refilmed in neutralised context and school uniform for
implementation with our colleagues in other local, intrastate and

interstate schools

I \

Phase One — Classroom Management Phase Two — Collegial and Community Engagement
Entry Routines and Productive Group Work Escalated Student Moderation Meeting Parent / Teacher Playground Duty
Lesson Commencement Interview Dispute
Strategies to address a  Strategies to ensure Strategies to de- Strategies to manage Strategies to manage Strategies to manage
disorderly entry to a productive collaboration escalate a heightened disagreement during heightened interactions collegial tension and
classroom during group work student engaging in teacher moderation with families duty of care obligations
verbal and physical meetings surrounding student
misconduct outcomes
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Development

 These scenarios were filmed in 360-degrees using real students and staff. While thoroughly planned, scenarios are not scripted to ensure authentic
student and staff responses to teacher action.

« The 360-degree footage was processed, rendered, and embedded within Class VR — Virtual Reality Headsets.

 The footage was also adapted with captions and as interactive two-dimensional video to support involvement of those with hearing or visual
impairments.

 The ‘teacher’ was removed from the footage, allowing participants to physically and virtually embody that role and explore the cause and effect of the
strategies without the risk of real students.

« The audio and visual were isolated to allow participants to listen to teacher instruction, develop stored responses, and then implement the strategies
themselves within the simulated environment.




Pilot Program

1 Meeting 1

Starting lessons productively
Simulation 1 - Entry Routines and Lesson Commencement

Meeting 2

Sharing progress surrounding starting lessons productively
2 Targeted Meeting — Simulation 5 Parent Teacher Interview

Meeting 1

Cooperative and collaborative learning
Simulation 2 — Group Work and Collaboration

Meeting 2

Sharing progress surrounding collaborative learning activities

3 Targeted Meeting — Simulation 5 Parent Teacher Interview
Meeting 1

De-escalation and heightened students
Simulation 3 — Escalated Student

Meeting 2
Strategies for managing unexpected behaviour incidences
4 Meeting 1

Collegial interactions and professional dialogue
Simulation 4 — Moderation Meeting

Meeting 2

Duty of care obligations and collegial interactions
Simulation 6 — Playground Duty dispute

CORINDA

We engaged in focus group testing in 2024 with staff across the
range of experience, including HoDs and Depulties.

2025 and 2026 implementation programs have involved:

* Pre-Service Teachers for weekly sessions during placement blocks.

« Early Career Teachers across their first twelve months of teaching

«  Staff across the full range of experience during one-off support session.
Participants undergo formal supervision and/or mentoring by
experienced teachers throughout their placement and first two
years of teaching. The mentoring program is evidence-based and

aligned to the AITSL Standards and Early Career Flagship
Program.

The implementation program sits within this support structure as
targeted meetings of entire cohorts. Implementation meetings
iInvolve:

« Collegial discussion and support;

« Engaging with literature and research surrounding successful behaviour
management strategies in the context of the scenarios;

« Engaging in professional dialogue surrounding the efficacy of the
strategies observed; and

« Making targeted changes to classroom practice to reflect the focus of the
subject scenario to share back for the next meeting.
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Outcome 1: Awareness of Strategies

Pre-Service Teachers Early Career Teachers
Quantitative Summary of Strategies uatitateCornparisun Pre-Int i Post.Int i o |
Strategy Category Pre-Intervention Post-Intervention % Increase rategy L-ategory re-ntervention ostintervention ‘o Increase
P . Mentions Mentions
Mentions Mentions : - -
: . — - Calm tone / de-escalation 3 6 +100%
Clear instructions / redirection 3 9 +67% Private redirecti tside di - 1 6 +500%
De-escalation with calm tone, quiet 2 4 +100% fvate redirection (outside discussion) .
_ ' ' Reflective questioning / student 0 4 +400%
VO_'CB - - accountability
Private discussion / removal from 0 6 +600% Relationship repair / care-based 1 5 +400%
Peers _ approach
Offering choices / student agency 0 2 +000% Offering choices / agency 0 4 +400%
Reflective / restorative dialogue 0 4 +400% Avoiding public confrontation 0 5 +500%
Teacher language awareness 0 6 +600% Procedural warnings / fairness 0 3 +300%
Empathy / care-based connection 1 4 +300% Inclusive / non-threatening language 0 4 +400%
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Outcome 2: Shift to Proactive Management

* Prior to intervention, descriptions of behaviour management strategies that could be used
to address behaviours seen in the simulations were limited in number and scope, general in
nature, and focused on reaction to the event.

» After the intervention, strategies discussed were preventative and relational, specific, and
recognised the power of professional authority delivered with empathy and care.

. |Predntervention ______ |Postinteventon
Strategies Articulated » Separate students « Offer choices

* Maintain calm tone / quiet voice » Provide procedural warnings and identify consequences

« Use attention redirection « Use inclusive language

* Follow school procedures « EXxpress care and accountability

» Have student “sit outside” or “get a drink” » Build and maintain supportive relationships

« Build rapport » Avoid public confrontation

» Use restorative dialogue
* Avoid embarrassment and peer escalation
* Recognise student agency and triggers
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Outcome 2: Shift to Proactive Management

CORINDA

INCIDENTS PER STAFF MEMBER
Average number of behaviour incidents reported per beginning teacher 1 9 7 %
(2]
REDUCTION
s O 36.6 l
@ oo PER STAFF MEMBER
per staff &Q
|
4@» 8 29'4 Fewer incidents reported
MBS s incidents per beginning teacher
per staff compared to 2024
YEAR-ON-YEAR SUMMARY
Beginning teachers and behaviour incidents reported
2024 2025 CHANGE
MEASURE (9 STAFF) (8 STAFF) (2024 vs 2025)
¢@» Reporting Staff g 8 0 -1
. Total Incidents 28.6%
Reported 329 235 0 94 fewer DECREA;E
Incidents per 19.7%
Staff Member 36.6 29.4 0 7.2 fewer DECREASE

KEY TAKEAWAY: Compared to 2024, beginning teachers reported 94 fewer incidents in 2025.

On average, incidents per teacher decreased by 19.7%, reflecting the impact of program adjustments.
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Outcome 3: Improved Self-Efficacy

« Early Career Teachers report feeling a ‘false sense’ of confidence at the start of their teaching career and
describe their self-perception of confidence as being informed by their increasing knowledge of high-
quality teaching practice. This decrease in self-efficacy across the first year is well-documented in
literature (e.g. Ma, Chutiyami & Nicoll, 2021; Romano, 2006; and Vicek & Sedova, 2025).

* Across the implementation program, 100% of participants maintained their confidence levels (neutralising
praxis shock) and 85% reported an increase in self-efficacy (combatting praxis shock).

* Discourse shifted from fear-based uncertainty to confident and metacognitively reflective dialogue.
* |n some interventions, 40% of participants reported two-point increases in confidence across a five-point
scale.
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Questions and Takeaways

With the preponderance of burnout in the teacher

shortage and the need for our educators to have the pe handy of would ik o pilt this
skills to support all learners, we must innovate and e sahooly—pen progrem
leverage technology to solve problems of practice. Complete the Form below:

These innovations must remain human-centric in
order to meaningfully build capacity.

How could simulation of cause and effect solve a problem of practice you are
currently experiencing?
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