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Learning objectives

* Understand Tier 2 core elements and the systems
needed to establish and sustain effective Tier 2
behaviour supports in schools.

* Explore how essential elements of Tier 2 systems
can be broken down to provide a blueprint and
resources for school implementation.
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Overview

* Tier 2 critical features

e Barriers to implementation
* A revised training model

* Queensland experiences
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Research on Tier 2

 Limited in comparison with Tier 1 (Anderson &
Borgmeier, 2010; Bruhn & McDaniel, 2021)

* CICO most widely used, followed by behaviour
contracts, mentoring and social skills (Rodriguez et
al., 2016)

e Positive outcomes documented for CICO, social
skills, self-management interventions (McDaniel &
Bruhn, 2019).
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Tier 2 essential features

P

Universal strategies in place with high fidelity

Commitment from school administrators and a
specialised behaviour support team

A proactive early intervention process for student
identification

A pré)cess for matching intervention with student
nee

Selection and use of research-based interventions
Regular monitoring of student progress

Coordinated decision-making to determine student
level of support within the multi-tiered system

Mitchell et al., 2016
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Implementation guidelines

e Student identification, intensification of T2
interventions, assessment and progress monitoring
(Lane et al., 2014)

* Key components (Mitchell et al., 2016)

* 5 step implementation framework (McDaniel &
Bruhn, 2019)
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Must haves for Tier 2
Interventions

e Explicit teaching

e Structured prompts

* Practice opportunities
* Feedback

I Anderson & Borgmeier (2010)
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Challenges

* Establishing effective Tier 2 systems of support in
schools

* Variability in implementation and monitoring
* Too broad a range of Tier 2 interventions used
* Limited research support for some interventions

. (Mitchell et al., 2016; Rodriguez et al., 2016)

—
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iered Fidelity Inventory

Tier II: Targeted SWPEIS Features
NOTE: Thiz section may be completed indhvidually or with ather tiers as pavt of the full Tered Fidelity Imentory

Possible Data
Sources

Feature

Scoring Criteria

Subscale: Teams

d Fidelity Inventory

SWPBIS Tlere 21 Team Composition: = School organizational chart 0 = Tier Il team does not include
version 21 Enni::hﬂmam;hnﬂl * Ther Il team meeting minutes Eeeeas mm
coordinator and individuals able
to provide (a) applied behavioral 1= Tier II team does not inclade
expertize, (b administrative ooordinator and all 4 core areas of
authority, (c) knowledge of Tier I tearm expertise OR attendance
students, and (d) knowledge of these members is below BOX
about operation of school across
grade levels and programs. 2 = Tier I team is composed of
coardinator and individuals with all
4 areas of expertize, AND attendance
of these members is at or showe B0%
Team Operating Procedures: = Tier Il team meeting 0 = Tier Il teamn does not
Tier 11 tearn meets at least agendas and minutes use reqular meeting format/

maonthly and has (3] regular . e
meeting format/agenda, = Tier [l meeting roles descriptions
[b} minutes, ic) defined » Tier Il action plan

meeting roles, and (d] a 1= Tier Il tearn has at least
rrent action plan. 2 but not all 4 features

agenda, minutes, defined rcles,
ar & current action plan

citation f
t Fidelity

m},mwf'“"ﬁ#“ 2 = Tier Il tearn meets at least

e Bebavion] Iptervesion maonthly and uses regular meeting

format/agenda, minutes, defined

roles, AMD has a current action plan

Criteria: 0=Not implemented; 1=Pamially implemented; 2=Fully implementad
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Tier 2: Tiered Fidelity Inventory

Team composition

Team operating procedures
Screening

Request for assistance
Options for T2 interventions
T2 critical features :
Practices matched to student need Interventions
Access to T1 supports

A A

Professional development

=
=

Level of use

Student performance data

Evaluation

elity data
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Tiered Fidelity Inventory

Summary of TFI Schools

Queensland Department of Education

School Year Schools Added Yearly Totals
2020-21 218 246
2021-22 114 271
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TFI Tier Report

Queensland Department of Education

School Year Tier 1 Tier 2 Tier 3
2020-21 80.72% 54.34% 55.75%
N=2486 n=245 n=55 n=43
2021-22 82.18% 5B.26% 58.35%
N=271 n=268 n=54 n=37
2020: 2021:

B N2 T oo

100%

=268

n=245
n

80% -

60% -

40%

Average Percent Implemented

20%

0% -

Tier 1 Tier 2 Tier 3
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TFI Subscale Report

Queensland Department of Education

Tier 1
School Year Teams Implementation Evaluation
2020-21 80.31% 80.32% 81.84%
N=246 n=245
2021-22 81.06% 82.11% 82.88%
N=271 n=268

2020: 2021:
B Ne2e T o7

100% —

’g 80% —

g 60%—

g 40%—

:

3 20%—
0%

Teams
62.05%
n=55
68.29%

n=54

Tier 2

Interventions

59.64%

60.19%

Tier :
Teams Resources
63.95% 68.99%
n=43
45.83% 68.24% 65.77%
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Queensland schools

 Scatter-gun approach

* Misunderstanding of Tier 2

* Poor use of data to identify students
 Lack of progress monitoring

e Lack of evaluation

We're

already
doing it
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Queensland T2 training model

Pre 2021

1-2days
Face-to-face

Limited follow-up
Prerequisites - > 80%
SET/EBS/Triangle

Day 1: Readiness/Tier 1 review

Day 2: Tier 2 interventions (main focus
on Check In Check Out)
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Recent research
recommendations

* Need for comprehensive and explicit training with
ongoing coaching

* Emphasis on key components
* Screening (SDQ)

e Use of data

e Start with one intervention

* District support
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5 step framework

* |dentifying specific needs

* Matching need to intervention

* Matching level of intensity

* Progress monitoring

* Modifying, maintaining, generalising and fading

Bruhn & McDaniel, 2021
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Revised training model

2021-2022

* Over 6 — 18 months

* Online or face-to-face

* Coaching scheduled

* Prerequisites — Classroom PBL,
Understanding Function

Module 1
Overview of Tier 2
(aims, team, foundations, systems)

Module 2

Tier 2 interventions

(Classroom, Daily Check-In, Social
Skill Groups, Self-Management)

Module 3

Data-based decision making
(student identification, team
meetings, progress monitoring,
fading/graduation, evaluation)
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Tier 2 pre-requisites

I|Foundat'ons
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Universal checklist

Is a supportive and inclusive school culture evident? Referral rates
School opinion survey

Have expectations for behaviour been established and taught? SET/TFI ,
Effective Behaviour

Support Survey
SET/TFI

Effective Behaviour
Support Survey

Are teacher responses to behaviour consistent and educative? Referrals
Walkthroughs

Do all students receive regular positive acknowledgment?

Is differentiated teaching and learning in place across all classrooms? | Walkthroughs
Classroom PBL data

Is proactive classroom management in place across all classrooms? Walkthroughs
Classroom PBL data
Are school referral processes established and followed? 2:;‘;;‘;1'“0‘”“3”5
Are most students meeting academic benchmarks? Academic data
Has a system for identifying students for additional support been PBL Handbook
. Student Code of
established? Conduct

’HN team been formed to manage the intervention process/monitor | 7eam r"_'s_f_f‘_”d
h responsioiiities
| student progress?
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Classroom supports

Is proactive classroom management in place?

Positive relationships
* Classroom organisation

* Differentiated teaching and learning
* Behavioural expectations D a8
* Explicit teaching of social skills cortsaits e

* Positive reinforcement . A\ W .
[ ) Active engagement supervision relationships expectations

* Active supervision

Explicit

sistent and fair consequences
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Functional understanding

* Behaviour ABCs

* Reinforcement

* Summary statements
 Competing behaviour pathways
* Function of behaviour

* Functionally-related strategies
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Revised training

I|Queensand case study
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Timelines

e Select committed
staff
e Allocate time to meet

for a fortnightly Tier 2
team meeting

When/What How Why Who
Weeks 1-2 e Initial meeting/ Clarification to ensure schools |e School
Clarification of information (45 understand: contacts
aims and minutes) e Overall aims e PBL regional
commitments e Conduct baseline TFI e Commitments advisers

(1 —2 hours) e Steps

e Timelines

Weeks 3 - 6 e Provide guidelineson| e A school team needs to e School
Establishing the team membership establish and manage the contacts
team e Streamline existing Tier 2 process e PBLregional

teams e Time needs to be allocated advisers

Weeks 7 - 8
Overview of Tier
2 and Tier 2
|ntervent|ons

e Online PD (3 hours)
e Templates
e Follow-up meeting

e Build understanding of Tier
2 components

e Explain the interventions
to be piloted

PBL Project
Manager
PBL regional
advisers
School team

;\

T el
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e Action plan for
implementation

When/What How Why Who

Week 12 e Online PD (3 Schools need to establish clear and | PBL Project

Tier 2 data-based hours) efficient processes for student Manager

decision making e Allocate time for |identification and monitoring of e PBL regional
follow-up planning [outcomes and intervention fidelity: advisers

e Student identification
e Tracking tools
e Evaluation

e School team

Over 2 terms:
Pilot of one
intervention
Ongoing technical
assistance and
coaching

e Systems
documented

e Communication
pathways
established

e Staff PD planned

e Regional adviser
follow-up

All staff need to understand their
role in implementation:
e Continuum of supports
e Proactive classroom
management
e Functional approach
e Interventions

e School Tier 2
team

e PBL regional
advisers

After 2 terms:

e Submit Milestones

The same process can be used to

e PBL Project

\ e Bl

Evaluation and pilot data develop and implement subsequent Manager
Scaling up e Follow-up TFI interventions: e PBL regional
. completed ¢ Did we do what we said we advisers
1 \ e Scale up plan would? e School team
|- h e Did it work?
S
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School commitments

* Principal involvement and support

* Form a team

* Allocate time for meetings

 Allocate time for PD

* Document systems and processes

* Communicate with stakeholders

* Collect and use data for decision-making
* Conduct TFl annually

"
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Team formation

* Decision-making authority
* Roles and responsibilities
* Behavioural expertise

* Instructional expertise

* Connection to Tier 1 team
* Intervention co-ordinators
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Module 1

e Aim of Tier 2
e The Tier 2 team

* Foundations for targeted support

* Building systems
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Intensification of support

Tier 2 Tier 2

(classroom (standardised
interventions) interventions)

Universals Universals
(school-wide) (classroom)
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Classroom strategies

Classroom
organisation

Consistent Differentiated
and fair teaching and
consequences learning

Positive

Active Behavioural

supervision I‘elation Sh ip S expectations

Explicit
teaching of
social skills

Active
engagement

Positive
reinforcement
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The Student-Teacher Game

Classroom based
intervention

Q) PBIS et

THE STU DENT TEACHER GAME

WHAT IS 2

The StudemJTeacher Gameisd quick and easy strategy 10 prompt and acknowiedge students for tollowing
expectation? in the classroom-

WHY DO IT?

The Game encourages appropriate pehaviors BY “catching” students engaged in expected pehaviors and has
peen shown in research and practice ©© improve pehavior.

How DO WE DO IT?
STEPS

1. Pick a class, routine, or time of day when you want to improve pehavior-
\Within that time. choose whether you want to improve pehavior:
3) Across all sch -wide expectation? OR

b) For one positive pehavior you want to se€ more often

2. Teach (or reteach) and practice expectations for that setting of routine.
1) Provide 3 brief rationale
2) Demonstrate examples and non-examples
3) Provide practice and performance teedback

3. Introduce and teach the rules of the Game:
1) Explain how students (and the teacher) will 2™ points (i.e- for positive pehavior)
2)Share 2 point goal (e 8- 5 points. double the teacher points)
3) Define the time pericd (€8~ 30 minutes)
) Share the rewards for winning (&8 class dance party, extra recess time)

the Game. Tell students (a) the Game s starting. ©) when it will end, (¢) the point godl. and (d) the
reward. Note: provide me-coucct»on {v:mmdcv:) before challeng’ tronsitions of routin€s

5. Run the Game- Tally student and teacher points on the board shroughout the game
« When students tollow expectations:
» Givethe ctugents 3 point and state the behavior that earned 1t (eg."llove the way everyont
is sitting quietly waiting for my instructions. YoU just egrmed the closs o student point.’)

» Consider gving 2 teacher point instead (88~ * Almost everyone is quiet and waiting. for my
instructions. put | om, 50 leam @ teacher point.”)
» Give reminders and reteach the expected pehavior
. Try to provide atleast4 student points for each teacher point
6. End the Game- At the end of the time period. announce the end of the Game and final score
5 if the students win, provide the reward!
» Itthe students do not win, reteach and provide encouruement
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Module 2

* Features of effective Tier 2 interventions
* Daily check-in
* Social/SEL skills groups
* Self-management

* Tools and resources
* Roles and responsibilities
* Intervention overviews
* Context analysis
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Module 3

 Student identification
* Communication

* Team meetings

* Progress monitoring

* Fading and graduation

e Evaluation
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Tools and resources

e Strengths and Difficulties Questionnaire
* Team meeting agenda

* Pre-meeting organiser

* Fading and graduation guidelines

* Letter/email templates/induction scripts
* T2 intervention grid
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Monitoring tools

Fidelity

Social validity

Student outcomes

Checklist for each
intervention
Milestones checklist

Staff or family
interview
Student interview

Daily progress report
Weekly progress
report

Individual Behaviour
Rating Scale (IBRST)
Self-monitoring
checklist

T2 tracking
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Scaling up
e Other Student identification

behavioural
interventions

Intervention overview

. SEL/mental | Coordination/communication/PD

health
interventions

* Academic Fading and graduation plan

Interventions
Fidelity and fit checks

Baseline data/monitoring tools
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Lessons learned © &
N
(2 |
Phase Features / ’@Q\/\ \Lessons
Initial pilot Partnership with 1 reggn74 Pri\r cipal involvement is non-
Led by Assistant Regiona negotiable
Director (ARD) e Upfront commitment
4 schools (self-nomination) * Team make-up
No pre-requisites * Misconceptions must be
addressed first
* Readiness
Phase 2 pilot Schools nominated by * Longer time between

regional advisers (2 regions)
Led by PBL state manager

3 schools

Team roles established
Pre-requisites
Baseline TFI

steady
progress

Slow but

modules needed

* Between session coaching
* Time to build systems

Tools and templates
eamlining is harder than
starting from scratch
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“Changing our pre-existing team to
the Tier 2 team protocols has been
a challenge because so many
people are set on the current
format.” (HOD, Phase 2)

“We were not ready to move
forward with Tier 2 until we
ensured a strong review of Tier 1
had happened.” (Principal, Phase 1)

“We never used to track or monitor
students in the intervention before
so this will be a good starting point
to collect data.” (Year Level
Coordinator, Phase 2)

“Staff need to ensure they have the
basics covered within the classroom
at a Tier 1 level, before we can start
moving forward into the Tier 2
space, because how can they
intensify something that isn’t in
place?” (Deputy Principal, Phase 1)
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Follow up

* TFI

e Documentation of
systems

 # of students/%
success

Baseline TFI
Phase 2 schools

Teams 42%

30%

terventions

17%

stems

pBL Tier 2 — Setting UP ¥

N/A

M“ :nﬂ"“"_ thaent

" nocated - alt PaL 1§¢
:M—‘l‘ Lea
4 Lation - puih
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Contact

lorna.hepburn@qed.gld.gov.au

07-3513 5820

W  @schools_pbl
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