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The Ponds School provides quality
individualised and meaningful education
in a safe and caring environment. The
Ponds School supports families,
encourages independence and assists
students to become valued members of
the community now and in the future.



THIS IS PARUG COUNTRY,
THIS IS DARUG LAND.
| DPANCE LIKE A KANGAROO,
| FEEL THE WATER WITH MY HAND.
MY EYES SEE A TREE
MY EARS HEAR THE BIRDS SING
MY MOUTH SAYS WARAMI
| READ STORIES OF THE DREAMING
THE PONDS SCHOOL ACKNOWLEDGES
THE OWNERS OF THIS LAND
WE SIGN THANK YOU WITH OUR HAND
WE PROMISE TO REMEMBER WHERE
WE STAND.




Today we are going to discuss.....

e An overview of the Tiered Approach to Learning and Wellbeing
at The Ponds School.

e Learning and Wellbeing Team Roles and Responsibilities

e Tier 1- Universals
> PBL
»Zones of Regulation
»So Safe
Ove r‘VIeW »Family Planning
» Stepping Stones Triple P
» Personalised Learning and Support Plans

e Tier 2- Learning and Wellbeing Team

» Referral

» Meetings

» Use of data to inform practice and plans
» Behaviour Support Plans & Crisis Plans

e Tier 3- School Clinic and Mental Health Intellectual Disability
Hub
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Tiered approach to Learning and Wellbeing at

The Ponds School
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Tier 1 PBL

Leaping Forward by Leaping Forward by




Tier 1 PBL
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100 points - 1 PBL Certificate

5 PBL Certificates — 1 Bronze Award
[ PoL Points | 10 PBL Certificates ) 1 Silver Award
FEEREEEEEER 15 PBL Certificates EEEEE) 1 Gold Award
l ,, u “ i. n : " : 2 Gold Awards - 1 Platinum Award

[ I am a Safe. Caring, Learner. We Lesm We Care

The Fonds Schocd

Tier 1 PBL
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Tier 1 PBL
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Tier 1 PBL

Key Behaviour Support Strategies
Key Behaviour Support Pl

Give the student a choice This gives the child some control in a situation and
Strategies teaches them to make decisions
E 9. Would you like the blue cup or the pink one? You can put your shoes and

1. Give choice R CmN
2. Redirect

Redirect the student away from an inappropriate activity. Distract the child by

redirecting them to a more appropriate activity
2. Red'mt E g. Oh let's see what | have in this big boxd Come over here and help me
give the plants some water

3. Reteach

3. Reteach Reteach a skill or expectation Take the time to model the desired, positive
2 behaviour 1o the child. Show them exactly what you want to see,

E g. I sit on my chair. | shake hands with my friend | dry my hands on the

towel

‘. nmc aﬂd SDGCO 4. Time and space

Give the student time and space to calm down. There is no point in trying to
reason with a child who is significantly upset or in a state of ‘meftdown’

5. Attend - poaltlvo / 5. Attend to positive / Ignore negative
i ﬁ Artend 1o positive behaviour and ignore negative behaviour where possible
- Give loads of positive feadback when the child is doing the right thing
gnon nega ve E g hi-fives, smiles, clapping, verbal praise
Try not to give any extra attention to the child who is doing the wrong thing
E g Stay calm, keep a neutral expression and don't make eye-contact while
directing them to clean up a mess or pick up something they have thrown on

6. Communicate the loor — ust keep repeating the instnuction

6. Communicate
Support all verbal communication with a combination of picture symbols, key
word signs and physical prompts as needed Describe the behaviour you wish
10 see and do not use too many words. Keep it simple and to the point
E g. lunch box in tub, feet on the floor, wash hands




So Safe

A resource to help us teach our
students about:

* the people in their lives and
how they should interact with
them,

* public and private spaces
and behaviours, and

« Consent.
Provides staff with consistent ; | . Asetofvisual and conceptual tools designed
language for teaching . .-—-'"‘ ~vu [ to promote social safety for people with an

Intellectual Disability (moderate to severe range)

and Autism Spectrum Disorder.




Tier 1- Zones of
Regulation

ZONES o-REGULATION
i O e « The Ponds School use The Zones of

U gt @mm Regulation framework to assist
students with self-regulation and
‘ ‘ | | ? y emotional control.

* The Zones of Regulation framework
was created by Occupational
Therapist, Leah Kuypers and is an
evidence-based program that helps
students of all ages to recognise how
their feelings and state of alertness
they are in and use tools and
strategies to regulate them.




Tier 1- Zones of
Regulation- Sighage
& Language




Tier 1- Zones of Reqgulation-
Individualised Toolkits
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PDHPE Skill Domains
Self-Management skills

Interpersonal skills

Movement skills

Family Planning

- Sexual Health Education for Life: the PDHPE
curriculum for students with disability is a 6-hour
course which builds on teachers’ knowledge and
skills to provide sexual health and relationships
education (SHRE) to students with intellectual
disability. The course encourages a ‘sex positive’
approach to the delivery of SHRE and is linked to
the K-10 Personal Development, Health and
Physical Education (PDHPE) syllabus and Life
Skills module of the K-10 PDHPE syllabus.



Family Planning- Supporting our
Families

Advanced — sex and intimate
relationships

. oo
Intermediate — : r
community participation, l

body, relationships ds

Friends

Beginner —
foundational
skills

w

The Ponds School

- -
family
planning nsw

Family Planning NSW &
The Ponds School invite you to our

Parent Information Session:
Talking about puberty,
sexuality and relationships with
people with intellectual
disability and/or Autism
Spectrum Disorder

Date & Time: Thursday 9™ March
2023
9.15am- 11.15am
Location: The Ponds School Library
Places cre limited & booling iz essential
Plasse RSV by Fridey 3 2023 vie email or
leave your name et the front effice

hepoands-aaschool@Edet. raw eduau

Planet .

Puber




Stepping
Stones Triple P

Triple P

Positive Parenting Program

The program supports parents/carers to ensure
happy, confident children and a harmonious
family/home life through:

e setting rules and routines;
* managing inappropriate behaviour,
* being a part of your community events;

« developing plans and supports to manage
difficult situations; and

« looking after your own wellbeing.

“It doesn’t tell parents how to be a parent. Its
more like a toolbox of ideas. Parents choose
stratelgles and the way they want to use them.
It’s all about making it work for parents”.



Learning & Wellbeing Team- Referral
Process

Referral Form on Sentral Data on Sentral Parent Involvement

Summary for 2023

Referral to the Learning and Wellbeing Team

Overall Summary Ehaw Summary for 2023 v

Tha Leawmung and Wellbaing Team am 1o support stude id thair farmily ta safe learrvng and supportive
ervironments that enalvie all studer coessiul and ha and Wellbeing 2023 Term1  Term2 Term3  Term 4
Tearn airr nborate with families, ¢
student § Incidents 54 Incidents 17 a2
Data Records 0 incidents
Whon comg g thae ref form p g bo mindful of how you w e form and used parent fmendly language
parents/carers will ba recewing @ copy. Parents/carers will be invitad et thew child ning and \Weilbheing thoe hscidants 0 Incidents
MEEUng whilch Laks place on Tues
Neogative 0 inoidenta
Suspensions
* Regured ispe
Victim Incidents G incidants
1. Student’s Name & Class * 1] )
Witness Incidents 0 incidents
Enter your answer Level Placements 0 Leyel Placements
Detentions 0 Cetentions
Suspensions 0 Suspensiang

2. Referred by: * (1}
Awards 0 Awards




Learning &
Wellbeing Team-

Coordination of

Meetings
‘Week | Date/Time|  Student Class Staff

2 ‘ 3 May Review Meeting 15 Michelle & Bek
9.15am o e

2 ‘ 310‘:“3' Review Meeting 18 Alex, Sally & Jerry

2 ‘ 3§ May ik 16 Michelle & Bek
11.45am

3 10 May e 16 Pragati, Yvette,
10 Natalee
70 e

3 ”m 18 Alex, Sally & Jerry

4 17 May Review Meeting 1 Belinda, Mariam &
9.15am A

Agul
17 May T — 15 Michelle & Bek
L1148

5 25thMay pTne 12 Radka, Alex, Penny |
1.00pm
24" -

5 o ;‘mﬂv Revle[! r_getlng 1 Niamh & Danielle

Week 5-ATTENDANCE Meetings

6 31May | Review Meeting 4 Pauline, Jennl, Elaine |
9.15am Zacr Bumms

6 31 May Review Meeting 1 Niamh & Danielle
10am P as Mave

7 7 June Review Meeting 16 Pragati, Yvette,
129 meor Nalalee

7 7 June Review Meeting 17 Alex, Jerry, Sally
Jten (Bv Phone)

Learning and Wellbeing Team examine the referrals and
determine if the student will receive support from the
Learning and Wellbeing or if it can be managed at the
classroom level with support from their Collegiate Support
Team Leader.

2023 Term 3 Learning and Wellbeing Meetings
Meetings will take place every WEDNESDAY in
the interview room. Parents/carer must attend the
meeting either face to face or by telephone.
External therapists are invited to attend.
Parents/carer to approve therapists attending.
Time of the meeting will be confirmed closer to
the day.

45 minutes will be allocated for new referrals.
30 minutes will be allocated for review meetings.




Learning & Wellbeing Team Meetings

How is everything going at school?

What are the top challenges at school?
Challenges

What is the goal from this meeting?

‘-!@_ﬂ
The Ponds Schoal
Student’s Name: Class:
Year: Age:
TEAM:
Teacher: School Counsellor:
SLSO: Speech Therapist:

Additional SLSO:

Occupational Therapist:

What supports are needed to move the student forward?

Deputy Principal:

Support Coordinator:

Learning & Support Teacher:

Parent / Carer:

Learning & Support SLSO:

Behaviour Support Practitioner:

School Speech Pathologist:

School Support Practitioner:

How is everything going at home?

What are the top challenges at home?

Challenges

Support Who
What skills do we need to build to move the student forward?

Skill/lGoal Who
Review the intervention and monitor plans 5 minutes

At the close of the meeting:

O The recorder reviews the main points of the intervention
0 The team selects a date and time for the follow-up LST meeting:

The next LST meeting:



Learning &
Wellbeing
Team-
Collection
of Data

ABC doto form for kooc
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Positive Behaviour Support —
Escalation Cycle

~ Signs of Escalation Strategies
Early Warning Signs & | Goal: Respond early; help calm & reduce stress;

| Further Escalation problem solve; plan for safety

Crisis
Escalation ‘
Crisis Goal: Safety for everyone
Early warning signs 2
ecovery
e e De- Goal: Support return to calm state

escalation/Recovery
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Kaidyn and his

How to support Kaidyn when he is headbanging into a window or door at school:

*  Make sure there are two staff to support Kaidyn if he is escalating

o If you are by yourself, call for help (radio)

*  One staff will stay near Kaidyn 1o help him regulate and to supervise for safety. It is best if one staff is a familiar
person 1o Kaidyn (i.e, one of the class team)

*  One staff will help problem solve. If you do not have a LAMP device with you go to Kaidyn's class and get the
classroom LAMP device or Kaldyn's device as well as his visual schedule for the day.

* Make sure you do not crowd Kaidyn, One staff takes the lead to caimly talk with Kaidyn and one staff is back up
support (stands further away),

¢ Tell Kaidyn “| am here to halp®

* Reassure him. Say "You are ok Kaidyn™ or "You need to stay calm” (pair with Key Word Sign for “calm”)

o If you are waiting for the LAMP device, gestute “wait’ to Kaidyn and say “Walt, | am getting help so you can tell
me what you need”, Keep talking to Kaidyn using meaningful conversation to help him cope if he needs to wait

¢  Koep your volce and body language calm. A calm tone is calming.

o {f Kaidyn looks frustrated or sad, model this on his LAMP device and tell him “You look sad/frustrated Kaidyn. |
know It's hard. You're ok.”

* Offer Kaidyn the LAMP device and ask him "Tell me what you need”
Verbally acknowledge every communication Kaidyn says using the LAMP device

* Help him understand when the request can happen, If it can happen straight away say “Thanks for telling me,
let's go get ivVdo that",

o Ask his familiar staff to help you problem-solve as they know Kaidyn well and may know what he is asking for,

* If Kaidyn has asked for something he wants that he cannot have (like an item in the library), tell him “Sorry
Kaidyn, | know you want something in the library but it's not library time. Library time is (XYZ)" and show him on
the class visual schedule. Tell him when he next could go into the library (e.g., “leter today” or “tomorrow”)

* Show him what he needs to do now. Refer to visual schedule or use LAMP device (e.g., “Now it's time for packing
your bag and going home on the bus. It's not time for library”)

o If Kaidyn persists, ask your back up person to go into the hbrary to pick two preferred itoms that Kaidyn (s
interested in, Offer him a choice between these two ltems

* Do not allow Kaidyn to enter the library outside of his regular library time. Hold firm with this boundary

No
Students
Allowed

o Give Kaidyn clear instructions of what you need him to do to stay safe. For example:
- Point to a space 1-2 metres away from the window/door and say "Kaidyn, you need to mave away”
*Stop Kaidyn, you need to be safe”
« “Kaldyn come stand next to me” (as you move away from the window/door)

* Make sure you do not place your hand or fingers in batween Kaidyn's head and the door or window that he is
banging against. This will result in injury to you

o | there is a padded mat in reach (or ask your back up staff to get one) use it calmly to block Kaidyn's head from
making contact with a hard surface when he goes to bang it.

« Do not engage in a physical struggle with Kaldyn

* Do not use physical force with Kaidyn to move him (unless there is a life-threatening nsk = where an emergency
response is needed)

*  Make sure that you give Kaidyn space and can move away easily and quickly If needed. Keep an eye on his body
language and face for increased tension. When he is calmer and looking at you, you can move next to him to
support (e.g., use the LAMP device with him or offer him choices).

Skill Building — an integral part of positive behaviour
support




Tier 2- Behaviour Support Plans

A restrictive practice is any action that has the effect of

‘ restricting the rights or freedom of movement of a person, with
the primary purpose of protecting the person or others from ’ ’

harm.

(@) g

. J B

|}] Restrictive l 1 I
2 ad (P
A = A * A l
° “.l.‘ [\Ci:"f; [_) ‘ ‘
(Education, NSW Government

Introducing the new Restrictive Practices Policy, Framework and Procedures we bsite)




Tier 2 —
Behaviour
Support Plans

 Restrictive practices
need careful
consideration,
monitoring and fade-out
plans

« Parents and family
Involvement is key

 Collaboration with key
therapists/clinicians
Involved, with consent
from parent/s

RESTRICTIVE PRACTICE

A realricive praction |n sy GcBon Tat can 0P o Ienil wihat someans s Atk 10 do. It may aiso sop of
Bl wheve thay GO of how thery move of use thes body. The men Purpose i 10 profect the penon of
other pedpse from hamm.

It s Important that iealrctive practices are checked svery six months when ihey are recommended (o
B student. This s how we make sire (hat e student i safe, everyone i sals and I sirstegies o
Desng uned saley

Our goil 18 to hep the stucent %0 leam other skils 10 cope of meet ther noeds, especialy when things
are Wicky ot school, We only use restricive practice when we have 10 We aim 0 reduce restriclive
practics as 2000 as the student can be saler

Fisane note
CEARS R AR ATY 1 D e R Dy 0 STV N IS T T e
¢RI AN A 10 00 IPCONININNND U rew 6N Dy 411 SaTO0 IR MGG B atOOner W 30T Wttt oinsscie

vy
et

RN AN AW 0 20 CCOITVIIEN ORI 36 LV RAC O Dy M) CRNITI ML IVACTEONEYT ALSY MO Jrofeas L
APV U (PR T e

+ EOnmET AERTE MU OF (RO NN OF IrRarOed Ty A1) @A MERCH SractiomeT AV Rt (DB Es
| NSOV AT ST ANOTY 80 ARTEE M COAREON Wiy Devew)y oot A Asser Marnagenent
AALUS T DALY

Type of restrictive practioe: | Mmacason (Cheenical) Resiraint
1 Mecharical Hestraint
) Physics Restraint
& Erntronmental Restraint
The msirchve practice has been (aad role and contact detalls|
recommandad'prescrbed by: 0.0 External medical practmones

Alled health professional

Extomal Dehaviowr support practitiones
" Rnason why resnctive grachice w nesded. | (g Mechanical: Seatbert buckie ek required
5 the studient s remaving her seatbell on the
Special Trarmporn bus posing & risk 1o
Ihemsolves and others)

Specific time or iuahion when witl the resticlive
practon be used at school, Including specfic
Uimes durng Me schood day andior for specific
actvilies, With who supporting

CWhan will the restrictve practoe be used

How wil thes resnclive practice be used: Hiww wil Mo restrictive practice be used at
wehool
Idartdy safety concerma and hazards (o avod
| when usng restrictive praction
Bl who will De trned Iy impleirenting hese
,_Wu frictive pracoces safely incce. |
proactive and suppon wil be

and betaviour gfconcern, |
’%m ot d!%ﬂm prcice What are e wgns we are lookng for 1o ieduce
or stmingde the use of this restrictive practice ko
1he stucent?
How and whan will wet stist 1o reduce the
MAINcive prscaion?
Lgnatuies

Tres pracioe Wit De reviewed 10 assons whether || Gan De used keas Mequently of In 1O longer
needed wihin e next § menths

Owte of avlew

Parent/Carer Consent:

| suppert e above resinictive practioes 10 De usexd for my chid 10 help keep hem safe Gunng he
schoot day, when required for the purposes stied above. | undemntand (hat stalf will be trained in useg
Miese (esircive practices safedy and they wit only be used when nesded |

Fﬁﬁum_ " | Date ]

PEOPLE WHO HAVE READ AND UNDERSTOOD THIS PLAN

Take the time 10 read the plan and acknowiece that you UNOerstand t by SIgring dedow
If you have any QUESNONS. Piease 3D0aN o My Meacher and school feam

Name Rode ( Relationahip Signature Oate

Sigretives



Tier 2- Crisis
Management

« De-escalation, safety and security

» Collaboration — find out more information, work
together as a team with the student and around the
student

e Support - debriefing & reflection — relationship repair




Who was involved?
What happened?
Where did it happen?
Why did it happen?
What did we learn?

(Cook et al,, 2002: Hardenstine, 2001)

Tt

Tier 2 — Crisis Management




Tier 2- Behaviour Support Plans

g | “ THE BEMAVIOURS OF CONCERN that (STUDENT) may engage in at school include:
Public Schools BEHAVIOUR SUPPORT PLAN The Fonb Sdbool o Benaviour of concetn (descibo )
® o Behaviour of concern (describe)
CLASS | YEAR DATE OF PLAN: o Benaviour of concem (desorbe)
YOU NEED TO KNOW... | AM MORE LIKELY TO HAVE 1AM LESS LIKELY TO HAVE Notke ™ Aok
[Examples of what is useful to include here: wrmnmsn mfFlcULWMEH... . e s P e
Ton S bout the [this is where we con capture information (this is where we con capture information
7.5 things pibal whout triggers and setting events; obout whot needs 1o be in ploce when the
STUDENT PHOTO Lakes/dislives (to watch, Nsten to, hold, do) ) student is coping wel or better]
Sensitivities or fears (e.g. to noise, crowds, Exomple of triggers:
medical equipment) ~ Chanpelroutie
- Dificuty expressing wonts, needs,
Communication or system (if one used) feelings
Caltural background and what languoge - Crowded/noisy
spoken at home ] = Being osked to do something he/she
did not wont @reen Jone Goal = Support my learning
Identified risks or sofety cancerns| - Not being able to meet o need '
~  Being told "no”
FOR THIES SECTION i YOU START USING “FIRST '
PERSON" PLEASE STAY CONSISTENT FORTHIS | 00t o e e ange
SECTION (ABOUT ME, PROACTIVE STRATEGIES | o 2 reciver ot home, being sick/unwerl, pre-
B HELPING HAND} menstrual/menstrual]
COMMUNICATE with the student in a calm OTHER PROACTIVE AND Yelow Zone [Eurly Warning Signs) Goal « Reapond early
manner. PREVENTATIVE STRATEGIES
MY HELPINGHAND . . =
SUPPORT GIVE CHOICE (a small number of choices - | modifications, ond
STRATEGIES that you can provide) " set up, scheduling / rout
Rm‘noqnwmwﬁvwor interaction guidelines etc
wmm Exomples:
fconssder people, places and activities] First/Then visual
RETEACH (Show and tell sludents what « Visuals, visual schedule
they need o do o be safe.) - sociol story
Gove TIME AND SPACE (wail for students < comntent ond prodicIatie rautnes |
o process what you want and do it. Avoid or ochivities
assisting ¥ touching escalates the student ) - famuber staff supporting
= Moverment brecks
e e O s e oo
BEHAVIOUR.
- Eruning student con Communcote
wanty and aeeds (has ecoess t9
Way 20 comemunicote) Goal « Recovery and repok
Pasitiee stteation end prose for

Folopwing wstractions ond rOUnne




Tier 2-
Communication
Supports

* Low tech supports for school and
home

« Donna supports with the making of
visuals

» Dedicated device trials
« Working with external therapists
* Supporting referrals

 Upskilling families and staff using
communication supports




Student Voice
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Barmnioos Austrgia 18 3 Neding Nan-Qoven e, non-
deoorminationsd chid protection charly in Ausinalia

Bamucos Austrails belleves sl childrsn snd young
paople daserm Cating tamies i which thay can grow
safely and full ther potantial, We work logether with
chidren. young people and famibies io break the oycle
of disadvaniage, creatng safe, nurkerng and stable
homes, connecied 1o family and communiy

Our intensive Saerily Support prograns combat tandy
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Tier 2- Connecting to External
Services and Supports




Tier 2- Attendance Plans

Attendance Team meet
every 5 weeks to examine
attendance data and make

referrals.

Principal and DP discuss
referrals with HSLO, who

makes recommendations.

Attendance meetings are
scheduled through the
Learning & Wellbeing Team.

Parent/s, Class Teacher and
SLSO meet with the
Learning & Wellbeing Team
to develop a School-based
Attendance Plan.

Attendance is monitored
for 20 school days for
improvement.

If attendance data indicates

no or limited improvement,

Ltter 1B sent and referral to
HSLO.




Student’s Name: Class: 14

Year: 3 Age 14 A{'.tiuns to move forward.

Action When

TEAM:
Teacher: School Counsellor: MDIS Plan- check if funding is there for Thursday 29/6/23
SLSO: Speech Therapist: a Speech Therapist and make referral. 1pm
Additional SL50: Occupational Therapist: _
Deputy Principal: Support Coordinator: MDIS- check funding for carers fo Thursday 29/6/23
Learning & Support Teacher: Parent [ Carer: provide support each weekday moming.-
Learning & Support SL50: Behaviour Support Practitioner: ﬁ%:é?”g%ﬂ?;ﬁ;:{::ﬁ;ﬁ115'3”"'{"3
School Speech Pathologist: :
4 support showering, dressing, breakfast,

; : o making lunch, and travel.
phatls doma el NDIS — check funding for afier-after Thursday 2976723
- Being outside scheol program. Refer to McCall
- Sway boat and swings Gardens for 3 afternoons per week,

- Staying with the group when out on movement breaks. 3pm-Gpm, Mum will need to collect from

- Listening to stories. school Gpm.

Wednesday 28/6/23
Barriers/Challenges to attendance
- Getting routines in place for all the children.
- Finding a suitable carer to support with morning routine
- Personal hygiene
- Sleep - often goes to bed when he gets home and wakes at 1am. Falls back asleep when
bus amives.

Plan date: 28/8/23 Plan review date: 16/8/23

Skillz to build
- Personal care — showering, dressing, breakfast.
- Communication Parent/Carer name Signature

This plan was created by:

Support to move the student forward
- Support workers to support I & mornings a week wilh showening, dressing skills, PrincipaliDeputy Principal name | Signature
breakfast, making his lunch and transport to school. L.
- Communication- Speech Pathologist

In consultation with:

Miamh Glancy (Learning and Wellpeing AP), Donna Micell (Learning and Welloeing SL30), Paloma
Rpig, (Class Teacher), Robyne Maitley. (Class SLS0)




Tier 3 —
Collaborating
for students
with complex
needs.

* Students are referred on to
the School Clinic or MHIDH
through the Learning &
Support Team.

* When Parent/carer and team
identify the need for additional
short-term support and
expertise.



¢ School-Link

SCHN School-Link

SCHOC
CLI

provides

Mental Health of Children

and Adolescents with
Intellectual and
Developmental Disability

Page | 0t



Q2 childrens

CLINICS

The school clinics are organised to discuss specific issues, such
as behaviours, eating. or sleeping issues They can focus on
supporting a family through important periods of change.

Process

We currently host two school clinics at special schools where the
school management team refers nominated students in
consultation with the child's parents.

The Team

Members of our team visit the school to meet with the family and
school staff. Our team includes a Paediatrician, Paediatric
Registrar, School-Link Coordinator, NDIS Mental Health Officer,
Occupational Therapist and others on a needs basis.



Tier 3- Mental Health Intellectual Disability Hub

The Sydney Children’s Hospital Network Mental Health and Intellectual Disability (MHID) Hub is a state-wide
e d n e tertiary service to improve the mental health of children and adolescents with intellectual disability and/or
autism under 18 years of age

‘ ‘\‘ "~ [ The Hub is a short term consultation service funded by the NSW Ministry of Health in response 1o mental
‘ ( ' h ‘ re n 5 health reform for people with Intellectual disabilities

The Hub has two main aims concerning children with intellectual disability and/or autism

.
I | O S I-ta, | S N e.tWO r |< * To Improve statewide access 1o speciallst mental health services for complex and atypical cases; and
* To enhance the capacity of local services to provide mental health care within mainstream and
subspecialty seryices
Intake Officer

« Ph; (02) 9845 2005
* Fax (02) 98452009
* Email

MHID Hub Manager

* Ph; (02) 9845 2005
* Fax (02) 9845 2009
e Email: !

The Department of Psychological Medicine

The Children’s Hospital at Westmead, Cnr Hawkesbury Road & Hainsworth Street, Locked Bag 4001
Westmead NSW 2145







	Slide 1
	Slide 2
	Slide 3: Overview
	Slide 4: Introducing the Learning & Wellbeing Team…
	Slide 5: Overview of Tiered Approach 
	Slide 6: Tier 1 PBL
	Slide 7: Tier 1 PBL
	Slide 8: Tier 1 PBL
	Slide 9: Tier 1 PBL
	Slide 10: Tier 1 PBL
	Slide 11: Tier 1 PBL
	Slide 12: Tier 1 PBL
	Slide 13: So Safe
	Slide 14: Tier 1- Zones of Regulation 
	Slide 15
	Slide 16
	Slide 17: Family Planning 
	Slide 18: Family Planning- Supporting our Families  
	Slide 19: Stepping Stones Triple P 
	Slide 20: Learning & Wellbeing Team- Referral Process  
	Slide 21: Learning & Wellbeing Team- Coordination of Meetings 
	Slide 22: Learning & Wellbeing Team Meetings 
	Slide 23: Learning & Wellbeing Team- Collection of Data 
	Slide 24: Positive Behaviour Support – Escalation Cycle
	Slide 25: Skill Building – an integral part of positive behaviour support
	Slide 26: Tier 2- Behaviour Support Plans
	Slide 27: Tier 2 – Behaviour Support Plans 
	Slide 28: Tier 2- Crisis Management
	Slide 29: Tier 2 – Crisis Management 
	Slide 30: Tier 2- Behaviour Support Plans
	Slide 31: Tier 2- Communication Supports
	Slide 32: Student Voice
	Slide 33: Tier 2- Connecting to External Services and Supports 
	Slide 34: Tier 2- Attendance Plans
	Slide 35
	Slide 36: Tier 3 – Collaborating for students with complex needs.
	Slide 37
	Slide 38
	Slide 39: Tier 3- Mental Health Intellectual Disability Hub 
	Slide 40

