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Introduction

What 1s...?

Inclusive Education The Universal Design for Learning (UDL) Framework

https://www.youtube.com/watch?v=PQSAQdxnQBY
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= ® Optimize relevance, value, and authenticity ( ® Offer alternatives for auditory information (1.2) ® Optimize access to tools and assistive
‘ 7.2) > > technologies (4.2) >
.- \
r ¥ A ® Minimize threats and distractions (7.3) > ® Offer alternatives for visual information (1.3) >
! ‘ ) 2
3 ! ».
‘ & Provide options for Provide options for Provide options for
e n Sustaining Effort & Persistence (g) Language & Symbols (2) © Expression & Communication (5) ©
o ® Clarify vocabulary and symbols (2.1) > ® Use multiple media for communication (5.1) >
- ® Heighten salience of goals and objectives (8.1) ® Clarify syntax and structure (2.2) > ® Use multiple tools for construction and
= 2 ® Support decoding of text, mathematical composition (s2) >
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Introduction

In the current study...

Research Questions

1) What is the level of Australian secondary school teachers’ attitudes
towards the UDL framework?

2) How are the attitudes of Australian secondary school teachers towards

the UDL framework related to gender, years of teaching experience,
and their previous exposure to people/persons with disabilities?

Why 1s the study important?
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Methodology

from a larger cross-national  study...

Figure 1

Theoretical Framework for Attitudes Towards Inclusive Education and Demographic Variables

Demographic Variables:

Behavioural Gender

Years of teaching
experience

Country (e.g., culture
and policies)

Exposure to disability

Attitudes towards
Inclusive Education

Subject areas

Prior knowledge of
inclusive education

Affective:
Secondary teacher
attitudes towards
inclusive education
(in general)

Cognitive:
Secondary teacher
attitudes towards the
UDL framework

Educational level

Social-economic status

Note. Theoretical framework based on the three components of attitude-relevant responses
(i.e., affective C(g\ltlve and behaviour) (Eagly & Chalken 1993)
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i Methodology

In the current study...
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Research Design Participants

A

The current cross-sectional study: derived Snowball sampling method: 120 Australian
] from a larger cross-national study secondary school teachers
Instruments Data Analysis

A Demographic Survey; SPSS software: descriptive and

A self-designed UDL Framework Scale inferential data analyses
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Key Findings

In the current study...

The main results of this study indicated that the Australian teachers’ overall attitudes towards the UDL
framework were positive although they still have some practical concerns.

1. positive attitudes 3. attitudes related to gender

2. possible practical concerns
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Key Findings

In the current study...

recommended in the Australian Curriculum g
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Australian teachers’

attitudes towards the prep

UDL framework

high level of self-efficacy
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Key Findings

In the current study...

The main results of this study indicated that the Australian teachers’ overall attitudes towards the UDL
framework were positive although they still have some practical concerns.

1. positive attitudes 3. attitudes related to gender

2. possible practical concerns
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Key Findings

Figure 2

Percentage of teachers who judge each statement as moderately important, very important, or
extremely important in the UDL Framework Scale

Australian Teacher Attitudes towards the UDL Framework

Content Area 1: Providing Multiple Means of Representation

1. Provide a range of alternatives to represent learning concepts

2. Promote vocabulary and terminology knowledge through multiple presentations in each
learning session

3. Provide every student with textbooks during learning sessions [R]

4. Review prior knowledge in each learning session

5. Make explicit to all students, networks of ideas in teaching key concepts

6. Plan to show all students how skills and knowledge can be used across different examples

Content Area 2: Providing Multiple Means of Action and Expression

7. Provide multiple ways for students to show their learning (e.g., pen, keyboard)

8. Provide examples for all students on how to set learning goals

9. Provide all students with supportive tools (e.g., grammar checker, calculator) during
learning experiences

10. Provide examples of how to use learning strategies in class
Content Area 3: Providing Multiple Means of Engagement
11. Support all students in building self-regulation strategies

12. Provide all learners with complete autonomy during their learning [R]

13. Minimise threats and distractions in the classroom through building a supportive classroom
climate

14. Keep the complexity of learning activities constant for students [R]

15. Provide opportunities for collaboration and communication (e.g., peer-tutors, flexible
rubrics)

16. Provide all learners with mastery-orientated, timely feedback
17. Have the same expectations for each learner [R]

18. Provide differential support for promoting personal coping skills

0% 10% 20% 30% 40%

50%

60%

70%

80%

90%

100%

Providing every student with
textbooks during learning sessions [R]

Provide all learners with complete =
autonomy during their learning [R]

Keep the complexity of learning
activities constant for students [R]

Note. The scoring of j»téms\marked with-[R]1s reversed when counting the S}nﬁ to\tskl. TR
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Key Findings

In the current study...

The main results of this study indicated that the Australian teachers’ overall attitudes towards the UDL
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Limitations and Implications

In the current study...
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[Limitations

Limited sample size

Q Limitations around the survey itself
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Limitations and Implications

In the current study...

s\

A

| \ Implications

’ For school administrators

. For pre- and in-service teachers
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