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School information

13 students Shared campus
(K-6) with Primary
school - 360

Education Support
Centre in Perth,

Western Australia
74 staff




Year Number of Year Number of Year Number of Year Number of
Level students Level students Level students Level students

Kindy 0 Kindy | Kindy | Kindy 2

PP 12 PP 0 PP 0 PP |

Year | 4 Year | 2 Year | O Year | O

Year 2 2| Year 2 3 Year 2 | Year 2 |

Year 3 A9 Year 3 3 Year 3 O Year 3 O

Year4 [b Year 4 3 Year4 O Year4 O

Year 5 I3 Year O 4 Year D O Year 5 O

Year b6 8 Year b 6 Year 6 O Year 6 O

Total 103 Total 22 Total 2 Total 4




Literacy at Joondalup

Streamed @ Talk for
Literacy Writing

Brightpath



Our Streamed Literacy Journey

Shared
reading
» Alphabet Group
program « Intialit
* ' Blocks « Preltt « Cars and
Literacy/Balanced e Minilt Stars
Literacy « Macqulit . PLD
o Minilit » Little Learners Love
» Basic Reading Literacy (phonological
[nventory awareness/ Assessment
of Reading Skill)
« PLD
« Cars and Stars




Literacy Progression

Streamed L iteracy Structure

. Communication Group Shared reading
with a core word focus

7 InitiaLit F
3. InitialLit |

U InitialLit 2

D.Cars and Stars + PLD
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Literacy Group | (Rooms 2.3, 28, 29, 39)
Teom Leader: Bri Literacy Group 2 (Rooms M, 21, 23 and 3b)
Days: Wed, Thurs and Fri-_session 2| Team Leader: Laurissd

Roc Groups Students Staff Members Room/ Space
Commuini n G 2 — - - - =
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. Communication Group

mmm FoOundational phase

mmw oShared reading approach

s Receptive and expressive communication




Foundational Skills Journey at JESC

» At the start of COVID, our school Psychologist (Shelda) and Behavioural Consultant (Kane) created a document
called “2 | Essential Early Learning Skills” for parents to refer to at home, with YouTube videos to match. Mae

Jorgeson then turned this into an assessment.
» Shelda and Kane have been training our staff and working with select students on these skills for many years.

* Since the creation of the assessment, we now have timetabled weekly sessions for every class in the school to have
training with Shelda and Kane to assist in learning behavioural analytic explicit teaching strategies to teach the

foundational skills.




F oundational Skills Assessment

* Has progressed from 2 [ skills to 36 skills currently (some have both receptive and expressive versions)
« Starts at Level |- responding to name, goes to Level 36 - relational responding

» Standard version and AAC version

« Scope and Sequence and [EP goals match the skills from the assessment

e To sit this assessment, students must:

- be working at a pre-curriculum level and/or

- have been on the same [EP goal for more than six months.




Why do we need these skills?

Our students need explicit teaching of skills that people take for

granted

We break down larger skills into smaller, more achievable skills

These create the foundations for learning. We are teaching students

the skills they need to learn

This is an assessment, but it informs teaching




Purple- Standard Version

Foundational Skils Assessment- Standard version A =

= Wi

Nama: | Teacher: | Year level: | Room: Date: Place two bewls anto the table with & space | i Iy 30 ems) them. Place item 1 and 2 inta the
bowls then, give tha student the third itam, say “(Name) put with same”. Circle studant's response.

Pra- test: Gemﬂ_m up 1. C8E T i 7 Picks v aitel

Zet up your learning environment to maximise success. Choose a table in the dassroom that is clear, with the 2. Plane atel .!s t ces in the mioves [Lem, but Mo response (0) 1T}

student seated on one side, and you on the opposite side. For each task, students have thrae seconds to respond. 3, Car. same ivem {3} wrang bawl (2} 6 match (1)

If there is no response after three seconds mark as ‘no response’ You will need your student’s token strip and

reinfarcers. 1. Ball e . Pheks wp and
2. Duck Matches the Mbes mle maves item, but Mo response (0) /3
& bk same item {3} wrang bowl (2} nbs ten 1)

Lewel e iiels s 1. Colour A block Picks up and

while facing the child, say their name. Walt three seconds for a response. Repeat and circie student’s response, 2 Cotour® plock | “Tchesthe Flaces i the maves item, but | Mo response (0) '3
3. Colour B piose | J3MEem {3k wrang bawl {2} PR

Looks at your fate [na | Looks towardls sound but

Give s #ye contact (3} Mo response (0]

aye contact] (2) not at your face (1) /3
iyl -
= Place two bowls anto the table with & space (approzi y 10 cms) them, Place cards 1 and 2 into the
Level 2 - Qestueg Tragking bowls then, give the student the third item, say “[Name) put with same”. Circle student’s response.
Without the student seeing, under one of the two cups place the student’s reinforcer (KL, Place both cups anto the
table in front of the student, and say “(Name) where's the X #*, then point to the cup which yau placed the item 1, :Dop Wiatches the Places in the Pk up
- 2. Car mowves card, but Mo respanse (0} I3
under, same card {3} wrang bowl (2]
Cirele the student’s response, 3. Dog ne match 1]
1. Square . Picks up and
Stugdant salects the Studant sakasts the Studaent looks at you Maiches the Flaces in the \
5 pons 2.7 rd, b Mo response (0 3
correct cup (3) wrong or both cups [2) | but not at the cups (1) hia ks &0l 13 R s:::ie same card {3) wrong bowl (2] :‘U::‘: I i fs 540} 4
1. Yellow pencil Picks up and
Matches the Places in the
T 2. Red penil saims cars {3} wrong bow| 2] moves card, but Mo response (0) f3
Without the studant seeing, under ane of the two cups place the student's reinforcer (X). Place both cups onto the 3. vellow pencil ne mateh (11
table in front of the student, and say “[Name] where's the X 7%, then stare at the cup which you placed tha item
under. 7= Audi Digcrim ination
Circle the student's response. Record ‘dog’ on recorder A and 'cat’ on recarder B in 3ssessors voice.,
1. Plzce sound recordar A and B onto the table in front of the student. Press A, then press B, Ask the student,
Student selects the Student sedects the Stwdent looks at you, Na response (0] “{Name) find cat? . Circle response,
correct cup (3) wrong or bath cups (2] | but not at the cups (1) /3 2. Press A, then press 8, Ask the student, “(Mame] find dog?”, Circle response.
Level 4 - Gross Motorimitation O P B e L /3
Gain the student's attention. Say "(Mame) do this” followed by the action, Wait 3 seconds for a response and - -
circle their respanse. Complete with all actions. See Physical Adjustments Appendix for alternative defivary x E,:' rectly identifies A :w;"“u'l tdertifies rPiushes BOTh rECRmErS Mo rasponse (0] f3
methods. G 2 W
Completes action Completes action -
Clap Completes with gestural with & partial No response (0] i3 - .
sction {3) 3 Place cards 1 and 2 onta the Tabe in front of the student. Say "(Name) give me..” followed by the highlighted
prampt (2) physical prompt {1) 2 P
ward. Circle stiedent’s response,
Tap table (both o I Completes action Completes action
hands onto the ‘;:: g? with gestural with a partial Ko response (0] 13 1. Deg GiVES you the Hands you the . )
table] prompt (2) ohysical prompt (1) 2. Car ::?uesbed ltem ::-:u“g‘;{ bath Picks up item (1) Mo respanse (0] f3
ms
Touch head Completes Completes action Completes acton -
{bath hands) P with gestural with a partial Mo respanse (1) /3 1. Triangle Gives you the Hands you the
action (3) srompt (2) physical prompt {1} 1. Circle :;;wested item .wrongunur bath Picks up iterm (1) No response (0] /3
items
Comments (please note ilfwhat physical adjustments were used):
1. Red Gives you the Hands you the
2' Blue reguested item wrong or both Picks up item {1) No response (0] 13
3l items {2)

Updated 12/08/24




Communication Group at a glance!

e——————

What it sounds

What it looks likel
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AAC Language Development - Overview BAC [ anquage Development — Student Progress Student name:
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Gore Word Gommunication Checklist- Sensory Room

Commuriication GPQ@ C-hﬁcldlgﬂ
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mm oStudent paced

== Year levelis irrelevant

== ASssessments created
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0. Cars and Stars/PLD

e CoOmprehension based

mm Opelling program — PLD/MultiLit

mm |Ndependence and problem solving




Cars and Stars
| Cars & Stars - AA
First Name|| MI FD PO Ww MG PO Score Percentag
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Talk for Writing Journey

« All teachers trained in the early years PL over several years

Teachers experimenting with aspects of the process

Difficulties including all students — is this the right program®

Internal PL to list our main priorities

3-4 years trial and error no mandated expectations




JESC Philosophy
At Joondalup ESC, all students should engage with Talk for
Writing, but the outcomes for each session should be
tailored to meet the individuals needs. Some students may
benefit from a shared reading approach and time to
develop their BAET skills whilst others may be able to
engage with the tools and skills taught through out the Talk
for writing process.

*Behaviour Analytic Explicit Teaching

e



Talk for Writing in the classroom

Foundational Transitional Conventional

Students at this phase of their writing Students at this phase of their writing Students at this phase of their writing
journey can not apply meaning to their journey should be starting to apply journey should be dble to create
work and are still developing their meaning to their writing. They may have  structured sentences and be exploring with
ore-curriculum skills some skills being developed at a pre- creating d|fferent texts s.uoh as writing
curriculum level but may also be accessing narrative stories.
our InitiaLit programs, creating simple
sentences.

» Participation during imitation phase Participation during Imitation phase Participation in all aspects

(learning the text and performing « Relevant short burst writing » Text specific Teaching and
actions) activities (sentence structure). learning

» Shared reading activities (utilising ¢ Participation in Vocab/language « Short burst writing activities
stick puppets, acting out the text) lessons « Tookit lessons

» Completing Related BAET activities « BAET skills if required » Assessment: Hot and cold tasks
and skills * Oral or written tasks when

* Oral or written tasks when appropriate
appropriate » Assessment: Cold and Hot tasks

e Assessments: Core
words/communication




Talk for Writing







“Tell me a story about this picture’

R

"W oody and Buzz and a bunny and a Mr potato head and Miss potato head
and Forky and g horse and a girl and buzz light year”

‘Tell me a story about this picture’

——

Onece upan a time there was a boy called white Forky because he always wore a white
cop and g bright white hat. Early one morning her mother said take this basket of food to
Woody's houss whatever you do don't dilly dally on the way Into the basket he put a
slice of frut coke, a Juicy apple and large pineapple So little white Forky waked, and she
walked until she met the middle of the forest The forest was dark, and he could barely
see where he was going, Teeling tired the Ittle white Forky rest under a tree Suddenly
Buzz Lightyear where are u gong? he asked unfortunately bunny was hiding behind the
tree listening o evarything they were saying Licked tha lips pawed the ground and ran
off to Woody's cottage Woody was laying in bed, but he leoked very strange What big
ears you have, dll the better to hearing you with What big eues you have, all the better
to seen you with. What big hands you have, all the better te hugging you with What big
teeth you have, all the better for eating you with. Bunny opened her huge jaws Luckily,
Buzz dashed into the door and killed bunny with not one not two but three mighty blows
from her lazar. She had tracked the bunny through the forest to the cottage just In time
The end



Cold

Hot

Number of words 77 295

Number of 8 (Clﬂd) [

conjunctions (and, but, so,
because)

Adjectives 0 76

Storybook 0O 8

phrases/sentence

signposts

Number of ideas ; 26

Coherence




“Non-Negotiables™

Cold tasks/Hot tasks

> All students assessed

[mitation phase

» Story map

> Actions

» Toolkit: Washing lines visible

» Magpie/word walls available

[nnovation/invention phase

» Available for all students in transitional and conventional stage
Other

» Talk for writing workbooks with activity descriptors
> Tickled pink — positive feedback

» Green for growth — constructive feedback




Developmental

Writing Scale Brightpath

o year journey. Start of journey




Developmental Writing Scale Scoring Criteria

unrelated simple
sentences with
punctuation e.g.
with correct
beginning and
ending
punctuation.

coherent topic {ie.
sentences are not related).

& Niiva m il
1w o v

futliad LU R

I MR iy
JERLE gl r ol iasak

personal device or continue with a
keyboard of their choice using
preprogramed buttons or ward
bank/word prediction software e.g.
Waord walls, dictionary, predictabile
ext.

Includes three or more unrelated
simple sentences with correct

Levels |Scoring Pencil Pencil Accommodations / Alternate Pencil
criteria Description Exampl Alternate Pencil Example
1a Seribbling / making | Lines and curves marked on N A~ i -Doesn't attempt to make any *hlank decument
marks on a page a page. LI {18 selection of letters on the keedogo
Doesn't attribute any { ] keyboard or randomly touches the
meaning to what has been W W keyboard,
written. i ]
¥
1k 1b only required for Alternate pencil at this level. -Uses keedogo keyboard to make a
random selection of continuous ddddddddbbbbbblIim
letters without making meaning.
2 | 'S:n'hblirlg! making | Lines and curves marked on [ | -Uses keedogo keyboard to make a
marks on a page a page. B o e random selection of continuous
Attributes meaning to what LA |etters and makes meaning.
s b writtar. T ddddddddbbbbbbl NI
5 P e g - T e Levels Sc.orlr‘lg Penl:tll . Pencil Accommodatlt:_ns,f Alternate Pencil
groups) letters but not grouped into | |+ randan salection ofl criteria Description Example Alternate Pencil Example
words e.g. sjdjsdjf & ] makes meaning of w 7 Three or more Three or more related -Uses keedogo keyboard to type
different wsrds three or mare refated words.
Intelligible words iR =
in a list across the e swomming tceles avie
page
3 Fartial sentence of | More than three different -Uses keedogo keyboard to type
more than three intelligible words, with at Tt vEry mare than three different intelligible T
words least 2 of them in a partially a1 j[. Lod words, with at least 2 of them in a
formed sentence. partially formed sentence.
No punctuation required Mo punctuation required.
9 One to two Sentences have a subject -Uses keedogo keyboard to type
complete simple phrase and a verb phrase. sentences that have a subject phrase
sentences Correct use of end and a verb phrase. Correct use of \ & Funning witt Hayley)
punctuation. beginning and end punctuation. E
10 Three or mare Sentences have no Students can now utilize their own

T T P —
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Brightpath Writing

STEP | Collect writing sampie

. Ond Sample par snucart

. Tuderts cssased on Founddbonal Skits do ndt nesd 10 Compea ths tosk
. Sampiss can ba handwrtten (pancd o wped uang the Kesdogo swbaard

. = ithe fucdert e rame the back of the samps

. ZUBTES MOy U O TS 1O SuEeort wih thar crednaly o Thiy wist
STEP 2: Classes to assign a evel
. OSSO0 180 Shiuld CoRdbor s T asBgn O Mval Ui the BrgHpah N aive FUB

o Racond the ossgred Bve tte tgp ngit Corner dnthe ro oF the saMpE—andure [ S CBaly

bws

. Ramamber The ows & sCorefavel & GMen o8 1ong as thare i Lstdodhon for the eve
STEP 3: Upioad Samples

. SCON YU SIUGRITS Wiy SOMDES and S0VE QUDT BT IRy

. 2 Io BrgHpah ond BECtUS qprepnds oS\ Eumant task

G drop soch wntey sampe viothe cormepondng udert’s Dox—lia box wil Tu

e CGN0d O SRS o BCCH U ULAORG

STEP 4: Moderdtion

- T will bé dwdad o C - 80r vl groups 33 Mt g Xl Ckais

. ach @roup thoultl digioy thes whitng saMpBs asagnad 1 thes wathar onths Smart boands and
WOk Through assgneg DrgHpah Bve

. =200 Wilh ths aval 2008 205G Dy Thé Qoser QoM taam, than Gy ans res 00 4 TRl Bve

- P Oy SRG-upon iva Tromihs 8sson will D8 the Tind level and Shild D8 redordad on
SrgHpx

STEP 5! Student assessment reports

. e r ek P

* i Lor .3 & § fears




Descriptors

T l.- ’-I

Descriptors Teaching Points
210-250 &  Uses simple narrative markers such as a title Teach students to:

antf formulaic bo_;inning__ o it reader 1o onderstad et

. Wntes_as'tonrm‘thabepmin;anda Sibpprd and: howe i Nngcanad,
e e . ®  Structure events so they lead to the

* May name characters and setting but does iaalkodn.

. r::;:pt ::':m o words that represent | PTOYI08 simple detais about characters (how

) they look, act, feel, their relationships) and

PAGOIE; PRKS OF Shings 0 ey s 308 setting (time, place, weather).
dmnplm af mare precise words. & Select details so that they are relevant to the

*  There is a stronger sense of sentence ko
structure. o 3 ook

*  Little correct use of sentence level * M descnpieg, procou e nSectve;

. adverbs).

PURE . ®  Write simple and compound sentences.

* Story may start with a capital letter and end
with a full stop.

* Spelis some common and/or high frequency
words correctly. Uses some known letter
patterns.

170-210 * Demonstrates a beginning sense of story Teach students to:

structure.

Characters are named.

Uses a small range of common words and
descriptive words.

Spells some simple and a few common and/or
high frequency words correctiy.

Uses some known letter patterns to

FAAFAEAAR waaFAdE
TR SIS et e,

Words are generally demarcated and thereis
a sense of sentence structure.

Story may start with a capital letter and end
with a full stop but there is very little correct
use of punctuation.

Some of the writing may be difficult to
understand.

Provide the reader with more context in the
orientation.

Introduce the setting, characters and
complication (when, where, who, what is the
problem).

Use the complication to drive the story.
Resolve the complication.

Use their phonemic knowledge to write
words.

Speak in sentences and write sentences.
Start a sentence with a capital letter, and
end with a full-stop.

430-530

* A Sstronger writer voice is evident.

* Text structure has all components,
(orientation, complication, resolution) some
of which are developed.

*  Writers may begin to manipulate textual
elements.

* Text contains well developed ideas on a wider
range of themes.

* Characters emarge through actions, dialogue
and the revelation of thoughts and feelings.

® Setting is often an integral component of
story.

*  Often effectively uses vocabulary, including
word groups, that provide relevant detail and
enhance story.

*  Uses a wider range of vocabulary which is
suited to text type.

*  Uses cohesive devices to link ideas and
maintain flow of story.

* Frequently uses paragraphs for changes of
time, scene and action.

&  Dften successfully manipulates sentence
structures.

¢ Effective use of sentence length to pace story
and build tension.

*  Spphisticated sentence structures may have
some error and/or awkwardness. Meaning is
not always clear.

* Sentence level punctuation is mostly correct.

* Some correct use of other punctuation,
including direct speech.

Teach students to:

*  Use narrative devices, e.g., humour, drama,
suspense, and language choices to engage
the reader and elaborate story.

*  Manipulate textual elements (orientation,
complication, resolution): foreshadowing,
coda, twist, circular structure, complication
embedded in story beginning.

Develop and elaborate ideas.

* Create and develop characterisation through
description, responsa to situations,
interaction with other characters, dialogue,
action and introspection.

*  Include setting (time, place, atmosphere) as
an integral part of the narrative.

®*  Use arange of words and word groups e g.
personification, simile, evaluative and
descriptive words and phrases to enhance
meaning.

*  Uses a variety of connactives to link ideas
and maintain flow of story.

®  Maintain point of view across text.

®  Maintain appropriate verb tense in more
complex texts.

*  Use paragraph breaks for changes of time,
place and events.

*  Use a variety of sentence lengths to pace
story.

* Construct sentences with slaborating
phrases and clauses.

®  Use sentence level punctuation with
particular attention when more complex
ideas are expressed.

*  Use commas to mark phrases and clauses.

*  Punctuate direct speech inciuding beginning
new line for @ach speaker.




Post-Moderation Checklist

1. Celebrate! &
Take a moment to acknowledge the hard work — your samples are done!
2. Access Brightpath
- Open the Brightpath website
- Login using your credentials
3. Generate Student Reports
- Click on ‘Reports’ at the top of the page
- Select ‘Report to Student’
4. Update Each Student’s Report
- Navigate to the required student and:
- Move relevant items from ‘Things | need to do’ to ‘Things | can do’
- Highlight specific skills or goals that will be a focus during IEP work
- (Optional) Add a personalised comment to the student as feedback or
encouragement
5. Final Steps
- Printthereport
File itin the student’s Literacy Assessment Folder inside their black box
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Report To Student

Marrative, Year B, Term 2 2025

Title of the scale and date: Student’s Brightpath score:
Marrative, 1 June, 2025 480
Things | do:

Atternpt to engage the reader and improve story telling.

Write a narrative that has an orientation.

Write a narrative that has a complication.

Write a narrative which resolves the complication,

Sometimes introduce the complication at the beginning of the story.

Provide detailed ideas and developed events which add to the story.

Develop the characters though description.

Develop characters through their actions, e.g, acts of bravery, acts of thoughtfulness.
Develop characters through their relationships with other characters.

Develop characters through the narrative voice (their thoughts and feelings).

Weave the setting into the story, e.g. the gravel crunched beneath his feet as he crept up the
side of the derelict building.

Use a variety of connecting words to link ideas, e.g. as wall as, no sooner than, aithough,
Use avariety of sentence structures.

Vary length of sentences to change the pace of the story.

Use paragraphs to indicate changes in time and/or action,

Selact vocabulary including precise words and phrases, e.g. frozen solid, year by year,
cradied her, flea infested sheets, taken for granted.

Use figurative language where it supports the narrative.
Use correct sentence level punctuation.

Use a variety of other punctuation: direct speech marks, an apostrophe for a contracticn and

possession, commas for phrasing, commas in lists, ellipsis.
Spell mary words including difficult words.

Use what | know about spelling when atternpting difficult words.

Things | nead to do:

Use a stronger writer's volce,
Write a narrative that includes an orientation, complication and a resolution,

Sometimes manipulate the text structure of the narrative, e.g, begin with the complication,
use a twist, or use a circular structure i.e. begin in the present, move back to past events
and then back again to the present

Write a particular text type, e.g, fantasy, humour, mystery.

Write on a theme, e.g. caring for others, good versus evil, overcoming hardship/adversity.
Reveal characters through their actions.

Reveal characters through their communication with others.

Reveal characters through the narrative voice (thoughts and feelings).

Weave the setting into the story, e.g. inky depths of the ooean; darkness started closing in
around me.

Make language choices that are relevant and which enhance the story.

Choose vocabulary that suits the text type.

Select connectives and conjunctions that link ideas and maintain the flow of the stary.
Use paragraphs to indicate changes of time, scene and/or action.

Vary the structure and length of sentences te enhance the story telling, e.g. to create

tension.
Punctuate sentences correctly.

Use a variety of other punctuation; direct speech marks, an apestrephe for a contraction and

possession, commas for phrasing, commas in lists, ellipsis.
Use other punctuation correctly.

Spell most words including many difficult words,

Teacher's comments:

Amazing Effort Michall We loved your strong story structure and how you described your setting.

Your punctuation was impeccable!
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brlghtp&h Report To Student

Marrative, Year 8, Term 2 2025

Title of the scale and date: Student’s Brightpath score:
Narrative, 1 June, 2025 20
Things | do:

Write a very shart story.

Write some words.

Leave a space between some words

Have a character in a stary.

Sometimes start the story with a capital letter,

Sometimes use a full stop

Sometimes write a sentence.

Spell some words.

Use what | know about sounds and spelling to write words.

Leave a space between words

Things | need to do:
Name the characters in a story, like: a dog. /. a cow.
Try to write same sentences.
Learn when to use a capital letter.
Learn where to put a full stop.
Spell some wards, Like: the, can, my, dog hen.

Use what | know about sounds and spelling to write words.
Teacher's comments:
IEP Focus points:

Learn when to use a capital letter.
Learn where to put a full stop.

Usa what | know about sounds and spelling to write words.




Brightpath
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Kindergar

Pre-primary

Year 1

Year 2

Brightpath — *Year level comparison
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Brightpath — *Year level comparison

ACADEMIC YEAR MEAN MEDIAN SD N ASSESSMENTS N STUDENTS
Year G 237 200 134.9 15 12
Year 5 x15 203 137.8 12 12
Year 4 196 170 872 20 16
Year 3 mna 80 86.0 13 a
Year 2 145 108 B34 14 13
Year 1 138 140 67.6 g &

Pre-primary 72 TO 249 3 2
Kindergarten T0 70 - 1 1




Any guestions?

Brianna Wimbridge
Brianna.Wimbridge@education.wa.edu.au




