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Abstract: 

As students’ career trajectories become increasingly complex and diverse, the importance of individualized career guidance has grown significantly. However, in Japan, career professionals have not been systematically integrated into school education. Although the assignment of career guidance coordinator roles to teachers has been institutionalized since the postwar period, these roles have not required formal qualifications, resulting in limited professional expertise and insufficient time for specialized guidance.
Since the 2000s, school psychologists have been introduced as part-time professionals, but their primary focus has been on clinical psychological support rather than career development. Consequently, career guidance has depended heavily on homeroom teachers’ experiential approaches and private tutoring institutions (“juku”, or cram schools) that assist students with school selection.
Recently, some regions and schools in Japan have begun introducing specialized career professionals. While it remains uncertain whether this system will expand nationwide, the effectiveness of collaboration between career professionals and teachers will be a critical determinant of its sustainability. Even in countries with established career guidance systems, managing role boundaries among teachers, career professionals, and other school staff remains a key challenge (Robertson et al., 2025).
The purpose of this symposium is to explore strategies that enable interdisciplinary collaboration among professionals to support students’ career development while minimizing professional conflict. The first presentation focuses on Japan, analyzing the introduction of career professionals in selected regions and examining their challenges. The second presentation compares models in the United States, the United Kingdom, and France to identify implications for Japan and clarify the strengths and limitations of different national systems.
Drawing on Hooley (2022), Einarsdottir et al. (2023), and Robertson et al. (2024, 2025), the study identifies three types of career professionals across different national contexts: Guidance Teachers (GT), Career Counselors (CC), and School Counselors (SC). It examines the SC model in the United States, France’s transition from a CC to an SC model, the hybrid GT–CC model in England, and both CC and GT cases in Japan. An analytical framework is employed to examine professional identity, standardization, boundary management, strengths and weaknesses, and future prospects.
To explore the barriers to the integration of career professionals into secondary schools in Japan, we conducted semi-structured interviews with 12 career professionals in Nagoya and Tokyo between 2024 and 2025. Data were analyzed using the Modified Grounded Theory Approach (M-GTA) and Steps for Coding and Theorization (SCAT). Fieldwork conducted between February and March 2026 in the three comparison countries enabled systematic comparison across the five domains.
Analysis of CC-type professionals in Nagoya identified six categories and 13 concepts. These professionals assumed both core and peripheral roles expected of school staff while strategically seeking to establish collaborative relationships with teachers. Analysis of GT-type professionals in Tokyo showed that full-time employment, prior teaching experience, psychological expertise, and institutionalized support systems facilitated acceptance. However, expanding roles made autonomous boundary management increasingly difficult.
Cross-national comparisons revealed that GT-type professionals collaborated relatively easily with other teachers, while SC-type professionals effectively integrated developmental support but faced ambiguous role boundaries. CC-type professionals demonstrated strong specialization but tended to emphasize role differentiation over collaboration. Standardization promoted equitable access but could constrain contextual flexibility. Internal placement facilitated collaboration, while external placement supported professional independence.
These findings suggest that sustainable collaboration requires systematic professional development that integrates career and educational expertise. While internal placement offers advantages, maintaining professional autonomy and clearly defining core responsibilities are essential for preserving effectiveness and expertise.
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Introduction
As students’ career trajectories become increasingly complex and diverse, the importance of individualized career guidance has grown significantly. However, in Japan, career professionals have not been systematically integrated into school education. Although the assignment of career guidance coordinator roles to teachers has been institutionalized since the postwar period, these roles have not required formal qualifications, resulting in limited professional expertise and insufficient time for specialized guidance.
Since the 2000s, school psychologists have been introduced as part-time professionals, but their primary focus has been on clinical psychological support rather than career development. Consequently, career guidance has depended heavily on homeroom teachers’ experiential approaches and private tutoring institutions (“juku”, or cram schools) that assist students with school selection.
Recently, some regions and schools in Japan have begun introducing specialized career professionals. While it remains uncertain whether this system will expand nationwide, the effectiveness of collaboration between career professionals and teachers will be a critical determinant of its sustainability. Even in countries with established career guidance systems, managing role boundaries among teachers, career professionals, and other school staff remains a key challenge (Robertson et al., 2025).
Objectives
The purpose of this symposium is to explore strategies that enable interdisciplinary collaboration among professionals to support students’ career development while minimizing interprofessional conflict. The first presentation focuses on Japan, analyzing the introduction of career professionals in selected regions and examining their challenges. The second presentation compares models in the United States, the United Kingdom, and France to identify implications for Japan and clarify the strengths and limitations of different national systems.
 Theoretical basis
Drawing on Hooley (2022), Einarsdottir et al. (2023), and Robertson et al. (2024, 2025), this study identifies three types of career professionals across different national contexts: Guidance Teachers (GT), Career Counselors (CC), and School Counselors (SC). It examines the SC model in the United States, France’s transition from a CC to an SC model, the hybrid GT–CC model in England, and both CC and GT cases in Japan. An analytical framework is employed to examine professional identity, standardization, boundary management, strengths and weaknesses, and future prospects.
Methodology
For the first presentation, we conducted semi-structured interviews with 12 career professionals in Nagoya and Tokyo between 2024 and 2025 to explore the barriers to the integration of career professionals into secondary schools in Japan. The data were analyzed using the Modified Grounded Theory Approach (M-GTA) and Steps for Coding and Theorization (SCAT).
For the second presentation, document analysis and fieldwork interviews were conducted between February and March 2026 in the three comparison countries, enabling systematic comparison across the five domains.
 Results
Analysis of CC-type professionals in Nagoya identified six categories and 13 concepts. These professionals assumed both core and peripheral roles expected of school staff while strategically seeking to establish collaborative relationships with teachers. Analysis of GT-type professionals in Tokyo showed that full-time employment, prior teaching experience, psychological expertise, and institutionalized support systems facilitated acceptance. However, expanding roles made autonomous boundary management increasingly difficult.
Cross-national comparisons revealed that GT-type professionals collaborated relatively easily with other teachers, while SC-type professionals effectively integrated developmental support but faced ambiguous role boundaries. CC-type professionals demonstrated strong specialization but tended to emphasize role differentiation over collaboration. Standardization promoted equitable access but could constrain contextual flexibility. Internal placement facilitated collaboration, while external placement supported professional independence.
Conclusions
These findings suggest that sustainable collaboration requires systematic professional development that integrates career and educational expertise. While internal placement offers advantages, maintaining professional autonomy and clearly defining core responsibilities are essential for preserving effectiveness and expertise.
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Individual abstracts for the intended presentations
Two presentations are planned, followed by a discussant commentary and open discussion.
1. Integrating Career Professionals into Japanese Secondary Education: Empirical Challenges of a New Regional System
Presenters: Minoru Nagasaku1, Shuji Honda2, Akihiko Ieshima3

Institution and country: 1Musashino University, Japan,  2 Otsuma Women's University, Japan, 3 The University of Osaka, Japan
The present study qualitatively examines how career professionals have been introduced into secondary schools through pilot projects in two regions of Japan. First, in Nagoya City, Career Navigators (CNs) based on a Career Counselor (CC) model have been assigned full-time to all junior and senior high schools since 2018. Interview data from CNs were analyzed using the Modified Grounded Theory Approach (M-GTA), identifying six categories and thirteen concepts. CNs are recruited from individuals who hold a national career counselor qualification primarily designed for adult clients. As a result, newly appointed CNs often face challenges adapting to school environments and responding to the developmental needs of secondary school students. The study found that CNs often carry out both core duties and peripheral support activities while strategically developing collaboration with teachers and school staff.
Second, in a comprehensive high school in Tokyo, career professionals based on the Guidance Teacher (GT) model have been assigned since 1998. Interview data from the first and current counselors were analyzed using Steps for Coding and Theorization (SCAT) to explore how this professional role has been accepted and how relationships with other teachers have evolved over the past 27 years. Factors facilitating acceptance included full-time employment status, prior teaching experience, psychological expertise developed outside school, and its systematic application within the school. However, as the role expanded and became institutionalized, managing professional boundaries became more difficult. Unlike many overseas GT models, the career professional at this school also teaches classes. While this can create opportunities for counseling engagement, it may also challenge the long-term sustainability of the role. Future efforts should therefore redefine the role while respecting the professional autonomy of career professionals.
2.  Career Professionals and Interprofessional Collaboration in the United States, England, and France: Implications for Japanese Practice
Presenters: Tetsuo Kyomen1, Yuko Ryan2, Chizuru Ishimine3

Institution and country: 1University of Tsukuba, Japan, 2 Shizuoka University, Japan,  3 Aichi University of Education, Japan 

The present study compares career professional systems in secondary schools in four countries: the United States (Ohio), France, England, and Japan (Nagoya)—using the analytical framework of professional identity, standardization, boundary management, strengths and weaknesses, and future prospects.
Based on the document analysis and interview data currently under analysis, the following preliminary observations are suggested. Guidance Teacher (GT) model professionals collaborate more easily with teachers and school staff, while School Counselors (SC) types are more effective in integrating developmental support across multiple fields, although their role boundaries often become ambiguous. Career Counselor (CC) models have the capacity to focus on career guidance; however, division of roles with other professionals often takes precedence over collaboration. Standardization contributes to equal access to career guidance services but may hinder flexibility tailored to regional or school contexts. Internal placement lowers barriers to collaboration with other members of the school team, while external placement enables professionals to maintain appropriate independence from the school.
This study draws implications for Japan from two perspectives: the placement of career professionals within schools and their professional expertise. Career Navigators (CNs) in the pilot case in Japan are CC-type professionals, similar to those in France prior to 2017. They are stationed within schools on a full-time basis, a feature also observed in the US. CNs belong to external organizations contracted by the education administration. This arrangement offers the advantage of maintaining a degree of autonomy, while their full-time presence in schools enables collaboration across multiple professions.
As a professional system, CNs in Japan remain institutionally unstable. Unlike their counterparts in England or the US, CNs typically lack prior teaching experience, making adaptation to school culture a major factor influencing collaboration. However, requiring teaching certification as a qualification could lead to shortages of qualified candidates.
In terms of the level of professional expertise of CNs, it is ensured to some extent by the requirement for the national qualification of Career Consultant (150 hours of training and a qualifying examination). However, compared with the US or France, which require master's -level qualifications, the duration of the training is shorter. Furthermore, the training content focuses primarily on career support for adults and does not sufficiently address career development during adolescence or the structure of school education. In the current pilot case of Nagoya, the organizations employing CNs provide their own training to address these gaps.  Considering the possible nationwide implementation of a similar system, the development of competency standards at the national certification level for school-based career professionals may be required.
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