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Abstract
This paper examines career development in higher education as a formative, relational, and narrative process embedded within institutional structures. In the context of increasing labor market instability, non-linear trajectories, and the intensification of uncertainty—particularly in the post-pandemic context—traditional employability-focused approaches have become insufficient to support students’ identity construction and meaning-making processes.
Career development can no longer be treated as a peripheral or transactional service but must be understood as a central dimension of the educational experience.
Grounded in social constructionism and contemporary career theories, this study analyzes a longitudinal career development model implemented at Insper, a higher education institution in Brazil. The model is structured throughout the undergraduate journey and integrates career guidance into the broader student experience through progressive stages, including exploration, preparation, reflection, and transition to the labor market.
Rather than focusing solely on immediate employability outcomes, the model emphasizes narrative construction, reflexivity, and the alignment between personal values, experiences, and professional aspirations.
The analysis follows a qualitative and interpretive approach, drawing on program design, structured interventions across the student journey, and institutional indicators related to employability and student perceptions.
Findings suggest that when career development is embedded as a formative infrastructure, it supports students in developing narrative coherence, professional clarity, and stronger alignment between their trajectories and personal values. In addition, integrating career development with the academic and relational dimensions of student life enhances engagement and contributes to more sustainable transitions into the labor market.
This study contributes to the field of Career Guidance and Counselling by proposing a shift from transactional and individualized approaches toward integrated, relational, and context-sensitive practices.
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Introduction
Contemporary transformations in the world of work have challenged traditional understandings of career as a linear and predictable trajectory. Increasing labor market instability, the expansion of flexible work arrangements, and the intensification of uncertainty—particularly in the post-pandemic context—have reshaped how individuals construct, interpret, and engage with their professional paths (Antunes, 2021; Blustein, 2019).
Within this context, higher education institutions are increasingly called upon to move beyond employability-focused models of career support and to engage more deeply with students’ processes of meaning-making, identity construction, and life design.
Career development can no longer be treated as a peripheral or transactional service but must be understood as a central dimension of the educational experience.
At the same time, career trajectories are not neutral processes. They are shaped by social, relational, and structural conditions, including how individuals navigate uncertainty and develop a sense of social responsibility as future leaders (Blustein, 2019; Ribeiro, 2022).
This study is grounded in the context of Insper – Institute of Education and Research, a leading non-profit higher education institution located in São Paulo, Brazil.
In response to these challenges, this study presents and analyzes a longitudinal career development model implemented at Insper, designed as an integrated and formative experience across the student journey.

Objectives
1. To analyze a longitudinal career development model embedded within higher education as a formative infrastructure rather than a support service.
2. To theoretically ground this model within contemporary career theories, including life design, social constructionism, and psychosocial approaches.
3. To examine how structured career interventions contribute to students’ identity construction, meaning-making, and professional trajectories.
4. To discuss implications for career guidance practices, particularly in contexts marked by uncertainty and inequality.

Theoretical Basis
The contemporary world of work is characterized by instability, fragmentation, and increasing unpredictability (Antunes, 2021). Traditional career models have become increasingly insufficient to explain contemporary trajectories (Baruch et al., 2015). Blustein (2019) emphasizes work as central to psychological and social life.
Career studies increasingly frame careers as subjective and socially embedded (Khapova et al., 2007; Collin & Young, 2000). Hughes (1937) highlights the tensions between institutional roles and identity. Ribeiro (2014, 2021a) proposes a socioconstructionist approach that emphasizes the contextual construction of identity.
From a social constructionist perspective, meaning is produced relationally (McNamee, 2012). Career is understood as a narrative process (Schiff, 2012). Life Design (Savickas et al., 2009; Duarte et al., 2009) and Action Theory (Young & Valach, 2008) reinforce this perspective.
Career is also shaped by institutional context (Ribeiro, 2022) and by inequality (Collins, 2015; Scott, 2005; Ribeiro, 2022). Blustein et al. (2017) highlight both the social responsibility and impact of leadership, as well as decent work as a matter of social justice. Career guidance must adapt to uncertainty (Pelletier, 2001; Arulmani, 2014).

Methodology
This study adopts a qualitative and interpretive approach grounded in social constructionism. It analyzes a longitudinal career development program implemented at Insper (Brazil), structured across the undergraduate journey.
At Insper, career development is not structured as an isolated service but as part of a broader institutional ecosystem known as Student Life. This area is responsible for supporting students throughout their academic journey by fostering engagement, belonging, and holistic development. It encompasses initiatives related to adaptation to academic life, development of competencies, student engagement, and support for professional challenges.
Within this structure, the Careers area plays a central role by promoting reflection, advising students, and connecting them to professional experiences. It operates through multiple formats, including workshops, classroom interventions, individual counseling, group sessions, and a digital career platform. Its objective is to support students in building networks, making informed career choices, and progressively developing their professional trajectories from their first academic experiences to their transition into the labor market.
Data sources include program design, institutional documents, and outcome indicators related to employability and student experience. The analysis focuses on how the program operationalizes career construction, relationality, and narrative development.

Results
The career development model analyzed in this study is operationalized through the program Protagonize!, a structured and longitudinal initiative designed to accompany students from onboarding to their transition into the labor market.
The program is organized around four progressive stages, each aligned with specific moments of the student journey:
Acolher (Welcome) (1st semester) focuses on welcoming students and expanding their awareness of possibilities. At this stage, students are introduced to different career paths and encouraged to reflect on their interests and aspirations. Activities include onboarding sessions, development of an initial career plan, and exposure to opportunities such as internships, academic assistantships, research projects, and non-corporate experiences.
Preparar (Prepare) (3rd semester) emphasizes practical preparation for entry into the labor market, particularly through internships. Students participate in workshops on recruitment processes, curriculum development, LinkedIn positioning, and expected professional behaviors, often in partnership with organizations. This stage supports the development of both technical and behavioral competencies required in professional environments.
Provocar (Reflect) (5th and 7th semesters) introduces deeper reflection on career decisions and trajectories. Activities are conducted in classroom settings and include discussions on career models, organizational culture, alignment of values, and previous professional choices. Students are also encouraged to revisit and refine their initial career plans developed earlier in their journey.
Encorajar (Transition) (final semesters) focuses on the transition to professional life. During this phase, students receive individualized support through career counseling sessions, mentoring with faculty, and connections with alumni and professionals from the market. The emphasis is on strengthening confidence, clarifying goals, and facilitating entry into the labor market.
Across all stages, the program offers continuous support through open advising sessions and on-demand career counseling, reinforcing the longitudinal and relational nature of the model.
Institutional indicators suggest strong outcomes associated with this approach. Data from recent cohorts show high levels of employability after graduation and positive professional outlooks, while student perceptions point to strong satisfaction with career choices, reinforcing the effectiveness of an integrated and formative model.

Conclusions
Career development should be understood as a formative infrastructure embedded within higher education, rather than as a peripheral or support function.
This study highlights the importance of longitudinal design, narrative approaches, and relational processes in supporting students’ career construction across their academic journey. By integrating career development into the broader student experience, institutions can foster greater coherence between personal values, experiences, and professional trajectories.
Furthermore, career guidance emerges as a key institutional mechanism for addressing inequality and supporting more meaningful and sustainable trajectories in contexts marked by uncertainty. 
These findings reinforce the need to reposition career development as a central element of higher education, with a focus on the social responsibility of leadership and on fostering more equitable and context-sensitive approaches to career construction.
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