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Abstract
The intensification of psychological distress among higher education students has become a central challenge for institutions worldwide. Recent studies indicate increasing levels of anxiety, stress, and adaptation difficulties, significantly affecting students’ well-being, academic engagement, and future trajectories.
In this context, traditional support models, predominantly based on individual clinical interventions, have proven insufficient to address the scale and complexity of students’ needs. The literature highlights the importance of more integrated institutional approaches, capable of combining prevention, mental health promotion, and socioemotional development throughout the academic journey.
This study analyzes the role of welcoming practices as a formative infrastructure in higher education, moving beyond their traditional understanding as reactive support services. Grounded in social constructionism (Gergen, 2009; McNamee & Hosking, 2012), the study conceptualizes well-being as a relational process, produced within institutional practices and interactions.
A qualitative and interpretive approach was adopted, based on the analysis of institutional documents and the Welcoming model developed at Insper (Brazil), within the Student Life area. Institutional data, including socioemotional competencies mapping, were also considered to support the analysis.
Findings suggest that integrated and longitudinal welcoming practices enhance early identification of student needs, strengthen belonging, and support the construction of more sustainable academic and professional trajectories. By influencing adaptation, meaning-making, and relational dynamics, such practices directly impact how students develop their academic and individual trajectory.
This study contributes to the field of Career Guidance and Counselling by proposing a shift from individual-centered interventions toward relational, contextual, and institutionally embedded approaches to student development. 
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Introduction
Mental health among university students has become one of the most pressing contemporary challenges for higher education institutions. Globally, there has been a consistent increase in symptoms such as anxiety, stress, and depression among young people, particularly in the post-pandemic context (Organisation for Economic Co-operation and Development [OECD], 2023; World Health Organization [WHO], 2023). This scenario impacts not only students’ well-being but also their academic engagement and the construction of their future trajectories.
Within the university context, student distress is associated with factors such as academic overload, adaptation difficulties, and performance pressure (Gonçalves, 2024). In addition, the academic environment directly influences dimensions such as well-being, sense of belonging, and satisfaction with the university experience (Sousa et al., 2025), highlighting its role in shaping the conditions for student development.
Despite the growing demand for support, institutional responses remain largely centered on individual clinical interventions, which have proven insufficient to address the scale and complexity of the phenomenon (Brownson et al., 2016). In this regard, the literature points to the need for broader approaches capable of integrating mental health promotion, prevention, and student development throughout the academic journey.
In this context, the present study proposes to understand welcoming practices as a formative infrastructure integrated into the educational experience. Grounded in social constructionism (Gergen, 2009; McNamee & Hosking, 2012), the study assumes that well-being is a relational construction, produced within institutional practices.
From this perspective, the article analyzes the Welcoming model developed at Insper, exploring how integrated institutional practices contribute to the construction of more sustainable academic experiences and to the development of more meaningful academic and professional trajectories.

Objectives
The general objective of this study is to analyze the role of welcoming practices as a formative infrastructure in higher education, examining how integrated institutional practices contribute to students’ well-being, sense of belonging, and the development of their academic and career path.
The specific objectives are:
· To understand welcoming as a relational and longitudinal process embedded in the educational experience.
· To analyze how integrated welcoming practices support early identification of student needs and contribute to well-being and belonging.
· To examine how such practices influence adaptation, meaning-making, and the construction of academic and professional trajectories.
· To explore the implications of this model for the field of Career Guidance, particularly in relation to more relational, contextual, and institutionally embedded approaches.

Theoretical Basis
Understanding welcoming practices as a formative infrastructure in higher education requires shifting from an individual perspective to a relational and contextual approach to human development. Social constructionism provides a consistent theoretical foundation for this shift by proposing that meanings, identities, and experiences are constructed through social interactions and within specific contexts (Gergen, 2009; McNamee & Hosking, 2012).
From this perspective, well-being cannot be understood as an exclusively intrapsychic attribute, but rather as a relational process, produced through institutional practices and interactions that shape the academic experience. This implies recognizing that higher education institutions do not merely respond to student distress but also participate in the conditions that produce and transform it.
The literature on mental health in higher education reinforces this view by showing that student distress is associated with factors such as academic overload, adaptation difficulties, and performance pressure (Gonçalves, 2024), while the university environment directly influences well-being, sense of belonging, and the quality of the academic experience (Sousa et al., 2025).
In addition, students demand not only support in crisis situations, but also continuous support in the development of socioemotional competencies and in the construction of life projects, highlighting the limitations of approaches centered exclusively on individual interventions (Reis, 2024).
In this context, student development can be understood as an integrated process in which emotional, cognitive, and relational dimensions are interconnected throughout the academic journey. The development of a sense of belonging emerges as a central element for engagement, well-being, and student retention.
In this regard, well-being and quality of life are dynamically shaped by the academic environment, which plays a central role in enabling or constraining students’ development.
This perspective aligns with the field of Career Guidance and development, which has increasingly moved beyond occupational choice to encompass processes of meaning-making, identity construction, and trajectory development, as emphasized in contemporary career construction approaches (Savickas, 2009).
From this perspective, welcoming can be understood as an institutional practice operating at the intersection of well-being, academic experience, and trajectory development. By fostering conditions for listening, adaptation, and ongoing support, welcoming contributes to the creation of more responsive environments and to the integrated development of students’ academic and professional pathways.

Methodology
This study is characterized as qualitative research with a descriptive and interpretive approach, based on the analysis of institutional documents and their articulation with the scientific literature on mental health in higher education.
The empirical field consists of the Welcoming model developed at Insper, within the Student Life area. Institutional reports and descriptive materials were analyzed, including evidence of practices implemented throughout the student journey, as well as data related to the functioning and scope of the model.
Additionally, institutional data on students’ socioemotional competencies were considered to support the analysis, allowing for a more comprehensive understanding of the student profile and its associated challenges.
The analysis followed an interpretive qualitative approach, focusing on meaning construction and on how institutional practices contribute to shaping students’ academic experiences. From this perspective, the study seeks to understand how relational and contextual conditions influence well-being, belonging, and the development of academic and professional trajectories.

Results
The findings indicate that the Welcoming model at Insper is structured as an integrated, longitudinal, and multiprofessional approach, articulating emotional, pedagogical, and institutional dimensions throughout the student journey. Unlike punctual interventions, the model is continuously embedded in the academic experience, with strong integration between welcoming, accessibility, and inclusion, as well as direct interaction with faculty and other institutional areas (Insper, 2026a; 2026b).
This configuration enhances the early identification of student needs and supports a preventive approach, overcoming the limitations of models based exclusively on individual clinical interventions (Brownson et al., 2016). In this sense, welcoming moves beyond responding to distress and becomes a structuring element of the academic trajectory.
Institutional data on socioemotional competencies further highlight the complexity of the student profile. High levels of self-reflection are observed alongside significant indicators of social anxiety, suggesting students who are highly aware of their experiences but face challenges in translating this awareness into relational engagement and self-efficacy (Insper, 2026c). In addition, the identification of groups with higher levels of mental health vulnerability points to internal inequalities within the student population.
From a social constructionist perspective, these findings reinforce that well-being is produced through relationships and institutional conditions (Gergen, 2009; McNamee & Hosking, 2012). By influencing processes of adaptation, belonging, and meaning-making, the model directly impacts how students construct their academic and professional trajectories.
In this regard, the findings align with contemporary approaches in Career Guidance and development, highlighting the need for integrated institutional models that combine prevention, socioemotional development, and trajectory construction.
These findings are consistent with broader evidence indicating that student well-being is unevenly distributed and influenced by contextual and sociodemographic factors, reinforcing the need for differentiated and inclusive institutional approaches (Melo et al., 2023).

Conclusions
The findings of this study demonstrate that welcoming practices, when structured as integrated institutional approaches, move beyond reactive support services and can be understood as a formative infrastructure in higher education. By articulating emotional, pedagogical, and institutional dimensions throughout the academic journey, the model enhances prevention, strengthens students’ sense of belonging, and supports their development in a more continuous and consistent way.
From a social constructionist perspective, the study reinforces that student well-being should not be understood as an individual attribute, but as a relational process produced through interactions and institutional conditions that shape the university experience (Gergen, 2009; McNamee & Hosking, 2012). In this sense, welcoming emerges as an institutional mechanism that influences not only the academic experience, but also how students construct meaning around their trajectories.
For the field of Career Guidance and development, the findings highlight the need to expand the focus of interventions by incorporating contextual, institutional, and relational dimensions into the understanding of career development. This implies recognizing that academic and professional trajectories are co-constructed within specific contexts and are directly influenced by the conditions provided by higher education institutions.
Finally, the study suggests that higher education institutions should advance toward the development of integrated student support models capable of addressing contemporary complexity and promoting not only student retention, but also more sustainable, coherent, and meaningful trajectories.
These findings reinforce the role of Career Guidance and Counselling as a strategic and institutional practice in higher education.
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