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Abstract
This paper explore the role of teachers in careers education. It argues that contemporary evidence on career education in schools, conceives it as a multi-faceted, multi-professional activity that engages many actors beyond careers practitioners/guidance counsellors. One of the key actors that merits attention is the teacher. In this paper I explore the evidence that exists on teachers’ role with respect to careers education. Drawing on my research and on wider international research, I will argue that there is overwhelming evidence that supports teachers in playing an important and complementary role to that of careers practitioners. I will argue that this role relates to both the teachers pastoral role and their role as a subject based pedagogue. However, I will also discuss the various challenges and problems that sit in the way of this role functioning as it is imagined in theory. I will argue that training and development are critical to addressing this, but also set out the findings from new research on initial teacher education that raises concerns about the viability of this as a way to address these problems. Ultimately I will try and suggest some tentative and pragmatic ways forward for policy and practice. 
Keywords: teachers, careers education, training, schools

Introduction
This presentation draws on extensive research and experience from across the author’s career. It seeks to synthesise this evidence in a way that summarise what is known and what questions remain outstanding for policy and practice. The argument is made that while there is a consensus that the involvement of subject teachers in careers education is valuable, there are important outstanding questions about how this can best be operationalised. A key question within this is how teachers should be trained and developed with respect to careers.  
There is extensive research evidence which demonstrates that careers education and guidance is an effective and impactful intervention when delivered as part of the secondary education system and that it can drive a range of different positive outcomes (Hooley, 2014; Hughes et al., 2016; Whiston, 2021). Outcomes have been measured in relation to psychological development, the development of knowledge and skills, career decidedness, engagement in schooling, progression to further learning, increased earnings and wider economic and social outcomes (Castellano et al., 2017; David et al., 2022; Percy & Dodd, 2021; Plasman, 2018; Robertson, 2021). Building on this evidence on efficacy, there is an emergent evidence base on return on investment which shows that not only is career education and guidance associated with positive outcomes, but that the financial benefits to both individuals and society considerably outweigh the costs (Percy & Hooley, 2024). The evidence base for career education and guidance is inter-disciplinary, multi-method (including longitudinal, quantitative and randomised control trial studies) and international.
Research also provides policy and practice with a wide range of insights about what evidence-based career education and guidance should look like. Typically, this includes a range of key elements such as access to one-to-one guidance, provision of work experience and experiential learning, the involvement of employers, parents and other key stakeholders, and the development of work-relevant and career management skills (Barnes et al., 2020; Keele et al., 2020; Hooley et al., 2012). Critically, the evidence suggests that these elements need to be delivered in combination and with a degree of regularity and intensity in a programmatic fashion, typically through an integration into curriculum and underpinned by appropriate professionalism and multi-professional collaboration including careers specialists, teachers, school leaders and other professional groups such as school librarians and administrators (Barnes et al., 2010; Choi et al., 2015; Yates & Bruce, 2017). In England much of this evidence base has been synthesised into the Gatsby Benchmarks which has served as a practical framework for the implementation of evidence-based career education and guidance (Gatsby Charitable Foundation, 2014; 2024). Inevitably this focus on whole school, multi-professional, curriculum-embedded provision of careers education has considerable implications for teachers’ role in relation to these activities. 
Exploring the role of teachers
The role of teachers in relation to the delivery of careers education is multi-faceted. Hooley et al. (2015) highlight tutorial roles, which are focused on the teachers’ pastoral role and talking to students about their careers, teaching roles, which address the teachers’ role as a deliverer of careers education within and without subject curricula, and leadership roles, which include both the careers leader role and wider school leadership roles. Wong et al. (2021) make a similar argument stressing the importance of the teacher’s pastoral as a career informant within a young person’s network. A review by Zhang et al. (2018) finds that where teachers provide support for young people’s career development it has significant associations with students’ career development exerting both immediate and long-term effects. They also report increased interest in the role of teachers across several studies. 
Rice and Hooley’s (2024) summarised the expert consensus on the role of teachers through a Delphi study. Experts strongly supported greater teacher involvement, while insisting on conditions that protect quality and prevent a quiet downgrading of specialist careers provision and professionalism. Central themes included a whole-school approach, explicit leadership and accountability for careers, structured collaboration between subject teachers and qualified careers staff, and substantial investment in training and curriculum materials (Rice & Hooley, 2024). The study is clear that teacher involvement should not be viewed is a low-cost substitute for the expertise of careers professionals but should rather be treated as complementary to such provision and also that it is dependent on appropriate training, resourcing and resources. 
While, teachers have an important role as pastoral career informants, much of the literature focuses on the role that they play in the integration of careers into the curriculum. The research on curriculum and careers education tends to identify two broad approaches. Firstly, the development of an independent careers curriculum delivered in timetabled sessions, sometimes with assessed content, which can protect space for structured guidance and explicit skill development. Secondly, the integration of careers content across subjects, so that career learning is woven through disciplinary content and everyday pedagogy (OECD, 2004; Hooley et al., 2015; Gatsby Charitable Foundation, 2014). It is of course possible to combine these two approaches, to both include careers existing as a cross-curricular theme infused into subject based learning as well as some dedicated time focused on issues which it is difficult to address through curriculum e.g. university or apprenticeship transition processes, the development of portfolios or CVs or broader and more metacognitive thinking about career development. 
Stand-alone or independent careers curricula exist in many countries (Broadbent et al., 2012; Einarsdottir et al., 2023; Karacan Ozdemir et al., 2022; Slomp et al., 2014). They typically take the form of a one year timetabled ‘careers’ curriculum subject, but there are other possible ways to deliver such programmes including throughout the time a young person is in the secondary education. Such programmes are often focused on key decision points but can also be conceived more broadly as the provision of a curriculum underpinned by an analysis of the knowledge, skills and behaviours that are required for successful career building (Hooley, 2021; Sultana, 2012). They may also be delivered using only formative assessment or can include forms of summative assessment. 
The integrated approach is often defended on motivational and equity grounds. When students can connect subject learning with plausible futures, the curriculum can feel less abstract and more consequential, particularly for those who have fewer informal networks to translate schooling into occupational knowledge (Collins & Barnes, 2017). This argument makes that point that students are more likely to value subject knowledge when they understand its social and occupational relevance, and more likely to develop opportunity awareness when exposure is distributed rather than episodic (Bridgstock et al., 2019; Potvin & Hasni, 2014). Furthermore, the embedding of careers education into the existing curriculum offers some practical advantages in a school day which is already very full and where trying to carve out existing periods for careers education might be difficult. 
The practical question then becomes how integration is designed, supported and delivered. In Finland there is a statutory requirement for careers education which is interpreted through the National Core Curriculum as meaning that careers education has to be delivered through every subject and embedded at the level of learning outcomes (Kettunen, 2024). In Australia, Mahat et al. (2022) used participatory co-design in rural communities to develop career education lesson plans that could be ‘seamlessly infused’ into the formal curriculum. Their findings point to three design requirements that travel well across contexts, even if the institutional settings differ. Integrated activities need to be accessible and engaging for teachers, they need to avoid deficit narratives about local opportunities, and they need to give students concrete, navigable information about post-school options (Mahat et al., 2022). Collins and Barnes (2017) make a related claim arguing that teachers are more likely to integrate career learning when they have high-quality exemplars and resources that fit existing schemes of work, rather than abstract exhortations to ‘embed employability’.
In Denmark, it became mandatory in 2017 for upper secondary schools to embed career learning across all curriculum subjects (Felby & Skovhus, 2023). However, teachers reported that they found the concept of career learning vague, and sought a clear definition from the Danish government, as well as guidance about how to successfully put the concept into practice in the classroom. The teachers were also conflicted between their own understanding of career learning and way it was conceptualised by the Danish government. Despite these challenges the evidence suggested that teachers were willing to integrate careers education into their teaching with appropriate support.
Developing teachers’ capacity to deliver careers education
The case for engaging teachers in career education is therefore a strong one, but also one that depends on the competency of teachers to successfully deliver career education. A recent systematic review of career-related competencies for teachers argues that teachers’ capability is shaped by specific training and organisational support, not by good intentions alone (Joho et al., 2024). However, many of the papers reviewed whilst putting together this presentation, suggest that the training of teachers to address careers education is under-developed in many countries. This raises the question as to what the best mechanism is through which training and support can be delivered. 
The evidence on the development of teacher to deliver careers education remains relatively limited. Furthermore, most of the evidence that does exist is focused on continuing professional development and in-service training rather than initial teacher education. 
One example of effective teacher development in this area is found in the ‘e-Support services for career and vocational counselling of youth entering to the labor market’ project that was developed in Romania and Serbia. This project developed teachers’ capacity for delivering careers education and guidance through an online module delivered at the Masters (level 7) level. The programme addressed labour market awareness, transition skills, career choice and informed decision making (Bersan et al., 2024). The project found that as teachers deepened their knowledge and began to be involved in more in-depth forms of careers education and guidance, they became more comfortable with conceptualising careers as part of their role. The study also found that knowledge from the training was retained over two years and that teachers reported an increase in confidence in conducting career-guidance activities.
A similar in-service training programme was developed in Turkey to increase teacher’s capacity to deliver careers education (Karacan Ozdemir et al., 2022). This programme provided five modules of training which addressed: (1) career development characteristics and needs of students, (2) motivational interviewing in career guidance, (3) improving career adaptability, (4) the career-planning process, and (5) basic helping skills. The training was robustly evaluated, and a significant positive effect was noted on the teachers’ efficacy in providing career education. The qualitative results explored the improvements made in teachers’ professional and personal development, and their perceived capacity to delivery careers education programmes. 
Employer engagement features repeatedly as a mechanism that can make integration more concrete, because it gives teachers current occupational knowledge and credible examples they can translate into subject teaching. This is consistent with evidence from practice reviews and programme evaluations that employer-delivered continuing professional development can strengthen teachers’ confidence and their ability to talk about pathways without slipping into stereotypes or outdated labour-market assumptions (Dodd, 2017; Kuijpers & Meijers, 2017). Research also shows that providing teachers with the opportunity to develop their careers learning and teaching through encounters with employers significantly improves their ability to link their subjects with careers (Blake et al., 2023). 
Another key mechanism for the development of teacher’s competencies is the creations of communities of practice through with teachers can engage in mutual learning and practice sharing (Jahan et al., 2023). Such communities can be constituted with other teachers exploring similar issues outside of the school (e.g. through disciplinary associations) or via the use of communities of practice within the school (Jahan & Khan, 2025). 
Embedding careers education in ITE
All the approaches discussed so far rely on the training of in-service teachers. But there are a small number of examples in which careers education has been embedded into initial teacher education. For example, Slomp et al. (2014) describe a pilot programme in Canada which provided trainee teachers with an optional eight-day course which trained them in career theory and in embedding career learning into the curriculum. Students also had the opportunity to plan careers lessons and to participate in a community of practice with other students. Following the completion of the course students were then offered a placement in a school and a mentor so that they could put their learning into practice. The evaluation of this programme found that through participation in the programme students came to believe that schools could be doing a better job in supporting the career of their students, they also became more knowledgeable and confident in their ability to deliver careers education. 
Objectives
This session will:
· explore the rationale and evidence for the involvement of teachers in careers education;
· argue that it has so far been difficult to deliver on the theoretical possibilities offered by teacher involvement in careers;
· examine how these implementation challenges can be addressed with a particular focus on training; and
· suggest ways forward for policy and practice in this area. 
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