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Background & Problem

Attention-deficit/hyperactivity disorder
(ADHD) is the most commonly
diagnosed neurodevelopmental
disorder in Australian children,
affecting between 6% to 10% '

ADHD is a characterised by difficulties
with attention &/or hyperactivity-
impulsivity 3
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No biological marker is diagnostic for
ADHD. Instead, diagnosis relies largely
on behaviorally defined criteria ~
subjective, arbitrary, & prone to
personal & cultural biases +5

Raises concerns about cross-cultural
validity & reliability
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Teachers’ Role in ADHD Assessment

The first & most frequent informants involved in
identifying children with ADHD ©

Teachers’ reports have known impacts on diagnostic &
treatment decisions + access to support 7

Yet subjectivity has been documented in the ways in
which teachers identify & refer ADHD 58

[t is therefore important to understand how teachers
form these judgments, & which factors influence their
reports
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The Influence of Culture

. 1 . Conceptualisations of

ETIC-based diagnostic Teachers i.nte.rpret. ADHD Cultural background of the
criteria ° & behaviour symptoms in line with their adult & the child can
rating scales o1 cultural values, beliefs & influence referral &
expectations of management decisions +
“appropriate” behaviour 52 initiation & adherence to
13 ADHD treatment 214
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Hofstede’s Cultural Dimensions ®RMIT

Egalitarian < Power Distance == [ mbraces hicrarchy

Interdependence Personal Autonomy

Uncomfortable with
unknown

Comfortable with
unknown

Nurture important <« Power important

Traditional &
conservative

Future-oriented
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The Present Studies

(1) Scoping review 2 mapped the nature & breadth of evidence
exploring cultural bias in teachers’ ADHD reports.
(2) Cross-national survey of 418 K-12 teachers from 15 nations
=~ examined whether teachers’ ADHD endorsement &
symptom severity ratings vary, & which factors influenced
these decisions.

-




7
%\\\\\\\\\\\\\\\ St“dy 1- Results Teachers in 'W\’EI{!IE

collectivist, high-PD,
o & LTO countries

84% of the studies (e.g., East Asian countries) =
reported Signiﬁcant o more hkely to rate students
cross-cultural disparities as exhibiting ADHD
symptoms
Boys & those with lower
grades more &——— Older & more
likely to be rated as experienced teachers =
exhibiting ADHD less tolerant of ADHD-
symptoms N type behaviours

Larger class size &
multisensory pedagogical

hes = F Allopathic beliefs =

approaches = Fewer . S

ADHD reports hel_ghtened SUSD]C.IOH,
Environmental beliefs =

less suspicion




Study 1 - Main Take Aways

Teachers’ ADHD reports not only reflect the presence or severity of symptoms,
but their socio-cultural interpretations of those symptoms

in which tools are developed - Calls into question the cross-cultural validity
of ADHD rating scales

a Teachers’ severity ratings are highest in nations that vary markedly from those
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Gender & Age Female 73.4%
20-67 Yrs
Teaching 0-4YrS: 34%
Experience (Years) 5-9 Yrs: 22.2%
10-14 Yrs: 15.1%
15+ Yrs: 28.7%
Race White: 66.3%
Black: 17%
Asian: 5.3%
Mixed: 8.4%
Role General: 73%
Special: 16.3%
Well-being: 9.6%
Language: 1.2%
Training Preparatory Programs: 64.8%
In-service: 53.5%
Taught a child with Yes: 92.3%
ADHD
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Fig 3. Distribution of Recruited Nations across
Hofstede’s Individualism-Collectivism (V = 418)
Individualism-Collectivism
Australia ™ Brazil Canada Chile Greece
India N [reland W [taly B Mexico H Poland
N Portugal B South Africa  Spain EUK. U.s.
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Knowledge &
Attitudes

Teachers had Female teachers Teachers were more
moderate & teachers of likely to endorse
knowledge of ADHD colour were more ADHD for the
(64%) & most likely to endorse inattentive
(66.3%) reported ADHD & rate presentation, yet
favourable attitudes symptoms more likely to rate
toward ADHD severely symptoms severely
for the hyperactive-
impulsive

presentation




- Study 2 - Teachers’ ADHD Endorsements

Teaching

Prof Experience Hyperactive-
oL, Impulsive
Factors Presentation Key Takeaways:
In-Service
Training .
More experienced
teachers (years) were
Inattentive less likely to endorse
Presentation ADHD
As teachers accumulate
classroom experience,
Control teachers may adopt
Presentation more conservative
diagnostic thresholds—
potentially reflecting
professional

Al enculturation
Presentations
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- Study 2 - Teachers’ ADHD Endorsements

Teaching :
Prof. Experience H¥perac’glve—
— mpulsive
e Presentation Key Takeaways:
In-Service
- Traini .
e National culture = more
important in clinically
— National g c
L Ol alient cases— in
Individualism- ETS tfs:acl?elj[screslesmfs);leg g(’)flsthegir
Cultural Collectivism Presentation Y
tura - own cultural norms when
Values . .
Individual behaviours are ambiguous
Individualism-
- Collectivism

Teachers in collectivist
nations (e.g., India) = greater
Control ADHD endorsement for
LR G inattentive presentations;
teachers in individualistic
nations (e.g., Australia) =
greater ADHD endorsement
for hyperactive-impulsive
presentations

All
Presentations
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Study 2 - Teachers’ ADHD Endorsements

Prof.
Factors

Cultural
Values

Knowledge

Teaching
Experience

In-Service
Training

National
Individualism-
Collectivism

Individual
Individualism-
Collectivism

Factual ADHD
Knowledge

Perceived ADHD
Knowledge

Hyperactive-
Impulsive
Presentation

Inattentive
Presentation

Control
Presentation

All
Presentations

Key Takeaways:

Teachers’ confidence in
their ADHD knowledge
mattered more for
endorsement decisions
than what they
objectively knew

Underscores the
importance of teachers
feeling confident and
competent in their
understanding of
ADHD
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Teaching :
Experience Hyperactive-
Prof. - Impulsive
Factors Presentation Key Takeaways:
In-Service
- Training s .
Teachers’ negative
~ National ADHD beliefs were the
IndiVidu;llism— Inattentive st[‘()ngest influence on
C ul’lcural B Collectivism Presentation their endorsement
e Individual decisions; more
L iy negative beliefs =
Collectivism
greater ADHD
Factual ADHD Control endorsement
Knowledge Presentation
Lailo it Negative ADHD beliefs
Ferceived SDHD = a facilitator of
identification???
All

Presentations
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i Study 2 - Teachers’ ADHD Severity Ratings

Hyperactive-
Impulsive
Presentation

Teaching = -.15
Experience

Prof.
Factors

Key Takeaways:

In-service .
Training Trained teachers rated
symptoms more
Control severely, especially in
Presentation .
the hyperactive-
impulsive & control

presentations

Evaluating overt
behaviours =
professional cues;
evaluating less overt
behaviours = personal
beliefs
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i Study 2 - Teachers’ ADHD Severity Ratings

- _ Hyperactive-
ETeaChlng B=-a5 Impulsive
Prof. xperience Presentation
Factors
In-service
Training
National Individualism- prfs(;ﬁ?ﬁlion
Collectivism
Cultural
Values
Individual
Individualism-
Collectivism
Inattentive

Presentation

Key Takeaways:

Collectivist beliefs =
lower tolerance toward
ADHD-related
behaviours

Cultural values play a
role both between and
within individualistic

and collectivist nations
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B Teaching B=-15 Hi;rl)leralcs ‘gnge—
. Experience pu sty Kev Takeawavs:
Prof. _ Presentation Y yS:.
Factors
_ et Teachers’ confidence in
Training o
their ADHD knowledge
_ . matters more than what
National Individualism- . . .
Collectivism Presentation they objectively know
Cultural N
Values
Individual
Individualism-
= Collectivism
Inattentive
— Factual ADHD Presentation
Knowledge
Knowledge _
Perceived ADHD
Knowledge
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o Study 2 - Teachers’ ADHD Severity Ratings

= Tead.ling B=-15 Hifllr)le;lilfzstii;gs- . .
Prof. i Experience Presentation Key Takeaways:
Factors
1¥-sgryice Teachers’ negative
- raim .
. ADHD beliefs were the
_ Control largest predictor of
National Individualism - . c
Collectivism Presentation their .ADHD. symptom
Cultural ~ _ severity ratings; more
Values g Q
mdividual negative ADHD beliefs
L Individu.al@sm— = 1more severe
Gollectivism symptom ratings
Inattentive
— Factual ADHD Presentation
Knowledge
Knowledge _
Perceived ADHD
Knowledge

B=.14-40 All
{ " Presentations




What do our Findings Mean?

when child behaviour is the same - Evaluations are unconsciously influenced

Reliable differences in teachers ADHD endorsement & severity ratings, even
by professional, cultural, & attitudinal frameworks

This may affect equity in identification & referral, particularly for girls or
minoritised students
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Where to Next?

Increase objectivity in school-based ADHD assessment = cross-cultural
validity of ADHD rating tools; clearer instructions; multi-method assessment

ADHD training & professional development - focus on building confidence &
competence while promoting reflective practice
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Calling all Primary & Secondary
School Teachers

n We invite you to share your experiences & perspectives on
ADHD in schools. Interviews will explore how you
understand & manage ADHD, with the aim of informing

future training & assessment practices. Participation will
involve a 30-60 minute interview via Microsoft Teams

If you are interested in taking part or would like to find out
more, please contact Tyler-Shea Diener via email:
tyler-shea.diener@rmit.edu.au




Any Questions?

Think of something at a later time?
Contact: tyler-shea.diener@rmit.edu.au
Ph.D. Candidate (Psychology), Teaching & Research Sessional,
School of Health & Biomedical Sciences, RMIT University.

This research does not suggest that teachers are biased intentionally.
Rather, it highlights how professional experience, cultural frameworks, & beliefs
can subtly shape judgement, thus underscoring the importance of reflective
practice & adequate training & support.

-




23
References ®RMIT

! Lawrence, D., Hafekost, J., Johnson, S. E., Saw, S., Buckingham, W. J., Sawyer, M. G., Ainley, J., & Zubrick, S. R. (2016). Key findings from the second Australian
Child and Adolescent Survey of Mental Health and Wellbeing. Aust N'Z 7 Psychiatry, 50(9), 876-886. https://doi.org/10.1177/0004 867415617836

2 Graelz, B. W., Sawyer, M. G., Hazell, P. L., Arney, F., & Baghurst, P. (2001). Validity of DSM-IV ADHD subtypes in a nationally representative sample of Australian
children and adolescents. 7 Am Acad Child Adolesc Psychiatry, 40(12), 1410-1417. https://doi.org/10.1097/00004583-200112000-00011

3 American Psychiatric Association. (2022). Diagnostic and statistical manual of mental disorders (5th ed., text rev.). https://doi.org/10.1176/appi.books.078 0800425787
+Norbury, C. F., & Sparks, A. (2013). Difference or disorder? Cultural issues in understanding neurodevelopmental disorders. Dev Psychol, 49(1), 45-58.
https://doi.org/10.1037/20027446

5 Mason, B. A., Gunersel, A. B., & Ney, E. A. (2014). Cultural and ethnic bias in teacher ratings of behavior: A criterion-focused review. Psychology in the Schools,
51(10), 1017-1030. hitps://doi.org/10.1002/pits.21800

®Nafi, O., Shahin, A., Tarawneh, A., & Samhan, Z. (2020). Differences in identification of attention deficit hyperactivity disorder in children between teachers and
parents. East Mediterr Health 7, 26(7), 834-838. hitps://doi.org/10.26719/emhj.20.032

7Topkin, B., Roman, N. V., & Mwaba, K. (2015). Attention deficit disorder (ADHD): Primary school teachers' knowledge of symptoms, treatment and managing
classroom behaviour. South African Fournal of Education, s5(2), 1-8. https://doi.org/10.15700/saje.v35n2a988

8 Degroote, E., Brault, M.-C., & Van Houtte, M. (2022). Suspicion of ADHD by teachers in relation to their perception of students' cognitive capacities: Do
cognitively strong students escape verdict? Inlernational journal of inclusive education, 28(9), 1-15. https://doi.org/10.1080/13603116.2022.20299 62

9 Reld R. (1995) Assessment of ADHD With Culturally Different Groups: The Use of Behavioral Rating Scales. School Psychology Review, 24(4), 537-560.

h

© %tevanowc D., ]afarl P., Knez, R Framc T., Alilola, O., Davidovic, N., Bagheri, Z., & Lakic, A. (2017). Can we really use available scales for child and adolescent
psychopdthology across cultures> A systematic review of Cross- cultural measurement invariance data. Transcultural Psychiatry, 54(1), 125-152.
https://doi.org/10.1177/13634 61516689215

1 Australasian ADHD Professionals Association. (2024). Australian evidence-based clinical practice guideline for ADHD factsheet: ADHD and Aboriginal & Torres
Strait Islander peoples. https://adhdguideline.aadpa.com.au/wp-content/uploads/2024/02/ADHD-Guideline-Factsheet-ADHD-in-Aboriginal-and-Torres-Strait-
Islander-Peoples-C-AADPA.pdf

12 Slobodin, O., & Masalha, R. (2020). Challenges in ADHD care for ethnic minority children: A review of the current literature. Transcultural Psychiatry, 57(3), 468-
483. hitps://doi.org/10.1177/13634 61520902885

5 Moon, S. Y. (20m1). Cultural perspectives on attention deficit hyperactivity disorder: A comparison between Korea and the U.S. Fournal of International Business
and Cultural Studies, 6(1), 1-11.

4 Ghosh, M., Holman, C. D. A.J., & Preen, D. B. (2015). Exploring parental country of birth differences in the use of psychostimulant medications for ADHD: a
whole-population linked data study. Australian and New Zealand Fournal of Public Health, 39(1), 88-92. hitps://doi.org/https://doi.org/10.1111/1753-64.05.12269

5 Hofstede, G., Hofstede, G. J., & Minkov, M. (2010). Cultures and organizations: Software of the mind. McGraw-Hill


https://doi.org/10.1176/appi.books.9780890425787
https://doi.org/10.1080/02796015.1995.12085787

	Slide 1: ADHD Across Cultures:  Why Assessment Isn’t One-Size-Fits-All
	Slide 2
	Slide 3: Teachers’ Role in ADHD Assessment
	Slide 4: The Influence of Culture
	Slide 5: Hofstede’s Cultural Dimensions
	Slide 6: The Present Studies
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20
	Slide 21: Calling all Primary & Secondary School Teachers
	Slide 22: Any Questions?
	Slide 23: References

